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ABSTRACT 

Rizkiah, Rida. (2020). The Use of Mind Map to Facilitate The Students’ Reading  
Comprehension in SMPIT Darul Fikri Sidoarjo. Thesis. English 
Teacher Education Department, Faculty of Tarbiyah and Teacher 
Training, Universitas Islam Negeri Sunan Ampel Surabaya. Advisor I: 
H. Mokhamad Syaifudin, M.Ed, Ph.D, Advisor II: Fitriah, Ph.D 
 

Keyword: Mind Map, Facilitate, Reading Comprehension, Teaching Reading, 
Students’ Reading 

Reading is a part of english skills which has an important role in learning a 
language. It is very usefull for the students to get the new information and the new 
vocabulary. But, most of the students still face the problems to get the general 
information from the whole reading text. This study aims to find the teachers’ 
procedure in teaching english using mind map to facilitate the students’ reading 
comprehension and to know the students’ respond toward the use of mind map in 
SMPIT Darul Fikri Sidoarjo. The data was obtained by using observation field 
note for the english teacher and questionnaires for the students in 8-C class. The 
observation field note was analyzed using descriptive qualitative and the students’ 
questionnaires was analyzed using SPSS 18 then write into descriptive qualitative 
result. This study shows that, there are some tachers’ procedure in using mind 
map for facilitating the students’ reading. Those are, 1) The teacher prepared the 
students to make seating arrangement in a group and introduced the material. 2) 
Teacher made a group discussion about the descriptive text. 3) The teacher 
discussed about the students’ vocabulary from the descriptive text. 4) Teacher 
asked the students to make mind map and continued with asking the students to 
present mind map. 5) The teacher gave the students an exercise about the 
descriptive text. 6) Teacher evaluated the study. From those activities, students 
have more positive response bacause learning using mind map help them to 
understand the reading text. In addition, students really enjoy the learning process 
using mind map, and their reading comprehension increase after the teacher 
facilitates the learning process using mind map. So that mind map has some 
benefits for the students in the learning process and impact on the students’ 
reading comprehension. 
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ABSTRAK 
 

Rizkiah, Rida. (2020). The Use of Mind Map to Facilitate The Students’ Reading  
Comprehension in SMPIT Darul Fikri Sidoarjo. Thesis. English 
Teacher Education Department, Faculty of Tarbiyah and Teacher 
Training, Universitas Islam Negeri Sunan Ampel Surabaya. Advisor I: 
H. Mokhamad Syaifudin, M.Ed, Ph.D, Advisor II: Fitriah, Ph.D 
 

Kata Kunci: Mind Map, Memfasilitasi, Pemahaman Membaca, Mengajar 
Membaca, Bacaan Siswa 

Membaca adalah bagian dari keterampilan berbahasa Inggris yang memiliki peran 
penting dalam proses belajar mengajar. Sangat berguna bagi siswa untuk 
mendapatkan informasi baru dan kosa kata baru. Namu, sebagian besar siswa 
masih menghadapi masalah untuk mendapatkan informasi umum dari seluruh teks 
bacaan. Penilitian ini bertujuan untuk menemukan langkah-langkah guru dalam 
mengajar bahasa Inggris menggunakan mind map untuk memfasilitasi 
pemahaman membaca siswa dan untuk mengetahui respon siswa terhadap 
penggunaan mind map di SMPIT Darul Fikri Sidoarjo. Data diperoleh dengan 
menggunakan catatan lapangan observasi untuk guru bahasa Inggris dan 
kuesioner untuk siswa di kelas 8-C. Catatan observasi lapangan dianalisis dengan 
menggunakan deskriptif deskriptif kualitatif dan kuesioner siswa dianalisis 
menggunakan SPSS 18 kemudian menulis ke dalam hasil kualitatif deskriptif. 
Studi ini menunjukkan bahwa, ada beberapa langkah guru dalam menggunakan 
mind map untuk memfasilitasi bacaan siswa. Yaitu 1) Guru menyiapkan siswa 
untuk membuat pengaturan tempat duduk dalam kelompok dan memperkenalkan 
materi. 2) Guru membuat diskusi kelompok tentang teks deskriptif. 3) Guru 
mendiskusikan tentang kosa kata siswa dari teks deskriptif. 4) Guru meminta 
siswa membuat mind map dan melanjutkan dengan meminta siswa untuk 
mempresentasikan. 5) Guru memberi siswa latihan tentang teks deskriptif. 6) 
Guru mengevaluasi pembelajaran. Dari kegiatan-kegiatan tersebut, siswa 
memiliki respon yang lebih positif karena belajar menggunakan mind map 
membantu mereka untuk memahami teks bacaan. Selain itu, siswa sangat 
menikmati proses belajar menggunakan mind map, dan pemahaman bacaan 
mereka meningkat setelah guru memfasilitasi proses belajar menggunakan mind 
map. Sehingga, mind map memiliki beberapa manfaat bagi siswa dalam proses 
pembelajaran dan berdampak pada pemahaman membaca siswa. 
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CHAPTER I 

INTRODUCTION 
 

In this chapter, the researcher will discuss about the overview of the 

introduction in the study. Those are consist of background of the study, 

formulation of research problem, objective of the study, significance of the study, 

scope and limitation of the study and the definition of key term. 

A. Backgroud of The Study 

Reading is an indispensable role in the activities of teaching and 

learning English. Because by having reading activity in the class, teachers 

and students will find the new information and the new vocabulary that 

they do not know before. It can be a good impact on students and teachers. 

Studies by Paivi1 about the impact of free time reading on the students’ 

vocabulary had the result that the influence of reading on the students’ 

vocabulary skills was particularly strong when they read daily. The 

participants of this research had a larger vocabulary than their partner 

generally, which not only be seen from the result of effective learning 

environment but also from he truth that they read appreciably more than 

the other students in different classes. Another studies by Wilairat2 had the 

result that after the students had a reading activity in the class, the students 

have a significant impact of making advanced Irian EFL learners about the 

critical learners. Considering this, teachers should promote reading habit 

in the classroom and encourage students to enjoy reading, not only reading 

the academic texts but also reading for pleasure. 

                                                           
1 Paivi, M. R. (2014). The Impact of Free-time Reading on Foreign Language Vocabulary 
Development. Journal of Language Teaching and Research, 28-36. 
 
2 Kirin, W. (2010). Effects of Extensive Reading on Students' Writing Ability in an EFL Class. The 
Journal of Asia TEFL, 285-308. 
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The most popular techniques for the teachers to teach the students 

English reading activity are scanning and skimming. There are many 

studies applied scanning and skimming as the technique. Syaifudin3 

studied about the implementation of skimming had the result that the 

skimming technique has a good impact on the students reading 

comprehension on the fourth semester of the English Study program. By 

applying the skimming technique the students’ motivation for reading is 

higher than before. Other studies, Intan4 also analyzed about skimming 

and scanning technique. From the study, The study found that skimming 

and scanning technique helped students find the main points, the 

keywords, and the content from each paragraph of the reading text 

material without reading the whole text. Besides, Hastowoadi5 studied 

about scanning and skimming to improve students’ reading skills. The 

problem was the students have less understanding of reading skills. From 

the problem, the studies try to applied skimming and scanning technique in 

the class through 2 cycles process. And it shows that their reading skill 

raises significantly. 

In this era, the role of the teacher is still dominate and lack of space 

for the students to discover their idea after having a reading activity which 

use skimming or scanning techniques in the class. The role of the teacher 

in the class is more dominant and become a center. Some teachers have an 

opinion that learning is limited to transfer the knowledge. The teacher 

measures as an informant while the students are receiving the information 

                                                           
3 Darmawan, S. L. (2016). The Implementation of Skimming Technique Towards Students' Reading 
Comprehension. Premise Journal, 1-10. 
 

4 Intan Rani Aritonang, L. S. (2018). The Analysis of Skimming and Scanning Technique to Improve 
Students in Teaching Reading Comprehension. Professional Journal of English Education, 101-
106. 
 
5Hastowoadi. (2016). Teaching Reading By Using Skimming and Scanning Technique to Improve 
Students' Reading Skill on 3rd Semester at the University of Tujuh Belas Agustus 1945 
Banyuwangi in Academic Year 2015-2016. ICTTE FKIP UNS 2015, 677-679. 
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actively. So that the results of the learning process are most effective 

discernible through the students’ prosperity in memorizing and 

remembering the material6. However, there is still a need for the teacher to 

be a fasilitator for the students’ and apply the strategy that include the 

students in doing the task actively in the learning process and make them 

easy to catch the lessons or ideas after they are having reading activity in 

the class.  

The teacher should take the role in the class as a fasilitator and the 

students in the class as a students-centered. There are many strategies that 

teachers can use in teaching reading. One of the alternative ways that may 

be used for the teacher called Mind mapping. Mind map is a model that 

allows the students to feel free to use their own knowledge and share their 

information with the fun activity. By having mind map, all the main points 

and the important information in every learning material may be used by 

using radiands which match the natural drawing so that the students will 

be easy to recognize and remember the important part7. Another 

illustration, Lukman8 also argues that mind map is a tool that may be able 

to facilitate the memory and allow to build the general information and 

ideas, then the natural working of the mind is concerned from the 

beginning. Some studies applied mind mapping in English reading 

activity. Wirda9, Riska10 studied about the use of Mind Mapping method 

                                                           
6 Desnylasari. (2016). Pengaruh Model Pembelajaran Project Based Learning dan Problem Based 
Learning Pada. Jurnal Pendidikan Kimia, 5. 
 
7Anggraeni, S. (2012). Pengaruh Media Mind Mapping terhadap Kreativitas dan Hasil Belajar 
Kimia Siswa SMA Pada Pembelajaran Menggunakan Advance Organizer. Jurnal Fmipa Unimed. 

 
8Lukman, M. U. (2015). Efektivitas Metode Pembelajaran Project Based Learning (Pjbl) Disertai 
Media Mind Mapping terhadap Prestasi Belajar Siswa pada Materi Pokok Sistem Koloid di Kelas XI 
IPA SMA Al Islam 1 Surakarta Tahun Ajaran 2013/2014. Jurnal Pendidikan Kimia, 113-119. 

 
9Wirda, S. H. (2014). Using Mind Mapping Technique to Improve Reading Comprehension of The 
Second Year Students. e-Juornal of ELTS, 1-14. 
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can improve reading comprehension which applied pre-experimental 

research. The result shows that there was a significant difference among 

the result of pre-test and post-test score of the students. It means that mind 

mapping is an effective strategy. Then, Melli11 studied using mind 

mapping to improve the students’ reading comprehension and writing 

achievements. From the studied the result shows that students’ writing and 

reading after using mind map strategy had a significant improvement. 

Besides, there have been also significant differences in students’ reading 

comprehension and writing achievements between the learners who were 

taught by using mind map and those who had been not. In addition, Rissa12 

studied about mind map in teaching reading comprehension which 

observed the students’ mind maps and analyzed the students from an open-

ended questionnaire. The result shows that from the first meeting the 

students had (90.4%) and the second meeting the students had (94.6%) 

score in the students mind maps. It can be known that there has been a 

development of the students’ reading comprehension between the first and 

the second meeting. The questionnaires imply that they had been 

unfamiliar with the mind map technique, but they really enjoy the lesson 

using mind map. From the study, It may be concluded that a mind map 

may be considered to be an alternative technique in teaching reading for 

the students’ reading comprehension. 

 From the description, those studies were not focused on the way to 

used mind map while this study was focused on the way of using mind 

                                                                                                                                                               
 
10 Riska Dwi Cahyani, A. A. (2015). Improving Students' Reading Comprehension Through Mind 
Mapping. JoLLIET, 18-23. 

 
11Kusmaningrum, M. (2016). Using Mind-Mapping to Improve Reading Comprehension and 
Writing Achievements of the 4th Semester Students of STAIN Curup. Journal of English Literacy 
Education, 187-201. 
 
12Rizqiya, R. S. (2013). The Use of Mind Mapping in Teaching Reading Comprehension. ELTIN 
Journal, 32-43. 
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map to facilitate the students’ reading comprehension. This study is more 

focus on the use of mind map to facilitate the students in reading and the 

students’ responses toward the use of mind map for facilitating the 

students’ reading comprehension in SMPIT Darul Fikri. This study 

employed mind map to enhance students’ reading comprehension. It may 

assist the students who still have a problem in a reading activity in the 

class to increase their reading comprehension by using mind map. 

 

B. Research Questions 

Based at the backgroud above, the problem of this study may be 

formulated as follows: 

1. How is the implementation of mind map to facilitate the students’ 

reading comprehension? 

2. How are the students’ responses toward the use of  mind map in 

facilitating students’ reading comprehension? 

 

 

C. Objective of Study 

In accordance with the studies problem above, the objectives of this 

study are as follows : 

1. To find out the procedure of using mind map to facilitate students’ 

reading comprehension. 

2. To find out the students’ responses toward the use of mind map in 

facilitating students’ reading comprehension. 

 

 

D.      Significant of The Study 

The researcher hopes that this study has some benefits for the students, 

teachers and other researchers in teaching and learning. 

1. Students 
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The result of this research is anticipated to support students to read 

more with the use of mind map to raise their reading 

comprehension. 

 

2. Teachers and Lecturers 

The result of this research will provide an overview of what the 

teachers or lecturers should do in facilitating the students’ reading 

comprehension using mind map which may be used in teaching 

reading. 

 

3. Researchers 

The result of this study may be used as a reference to the other 

researchers who will conduct a research about the same topic in the 

use of mind map for reading comprehension. 

 

 

E.      Scope & Limit of the Study 

To prevent misperception and misunderstanding in this study, the 

researcher gives scope and limitation.  

The scope of this study is the procedure of teacher in facilitating 

the students’ reading comprehension using mind map. This research 

investigates the teachers’ strategies in applying mind map for facilitating 

the students’ reading comprehension. This study uses Larsen freeman and 

Jeremy Harmer theories about some techniques and principles in english 

language teaching. In addition, this study also identifies the students’ 

response toward the use mind map in teaching reading. It focuses on the 

highest response between students’ negative response and students’ 

positive response. It uses the theory from Tony Buzan about the 

relationship and advantages of students’ mind map to reading 

comprehensionon.  
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The limitation of the study is doing a research in 8-C class in 

SMPIT Darul Fikri Sidoarjo. Because this school ever had an English 

activity using Mind Map for teaching English. This school also uses 

cambridge curriculum. 

By determining the scope and limitation, the researcher will easily 

find out the main focus of this study about the teachers’ procedure and the 

students’ responses through the use of mind map to facilitate reading 

comprehension in the English class. 

 

F.      Definition of Key Term 

To avoid misinterpretation about this study, the researcher will 

illustrate several key terms which are utilized in this research. Those are: 

1. Reading Comprehension 

Reading comprehension is a term used to perceive those 

skills wished to recognize and apply information contained in a 

written material13. In this research, reading comprehension as a 

term to be used by the teacher from the students’ reading skills 

after they are having reading activity in the class in order to 

comprehend the information. 

 

2. Facilitating students’ skill 

Facilitating students’ skill is defined in which students are 

motivated to take the responsibilty and take a charge of the 

learning process. The role of the teacher from provider of 

                                                           
13Olson, D. (1982). Learning to Teach Reading in Elementary School. Mac Millan: Publishing 
Company. 
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knowledge changes into facilitator of the learning process14. In this 

research, facilitating students’ skill is refer to the teacher who will 

be a fasilitator in the learning process to facilitate the students 

using mind map in order to know their reading comprehension. 

 

3. Mind map 

Mind map is a strategy for managing information as a 

whole in the form of branching for representing tasks, words, or 

items into a colourful which can be made into media both paper 

and digital15. In this research, mind map is a strategy for the 

teacher to facilitate the students’ reading skills which ask the 

students for making mind map after they are having reading 

activity in the class. This mind map is as a tool for the students to 

improve their reading comprehension. 

 

4. Students’ Response 

Response is a reaction to a question, experience, or some 

other types of stimulus.16 Students’ response refers to students’ 

reaction to the implementation of mind map to facilitate the 

students’ reading comprehension. 

 

                                                           
14 Katherine Carter, M. M. (2018). Handbook of Research on Digital Content, Mobile Learning, and 
Technology Integration Models in Teacher Education. Namibia University of Science and 
Technology. IGI Global 
 
15Buzan, T. (2005). Mind Maps. America: Harper Collins Publishers. 
 
16https://www.vocabulary.com/dictionary/response  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 
 

 The second chapter addresses the theoritical framework on students’ 

reading skills, teaching reading, teacher as fasilitator, classification system of 

reading comprehension, the relationship of mind map to reading comprehension, 

the advantages of mind map, and some previous studies related to this study. 

A. Review of Related Literature 

Students need to have reading activity to improve their reading 

comprehension. There are many ways used for the students reading skills. 

1. Students’ Reading Skills 

Harmer17 identify some skill in order to improve the studens’ 

ability in reading and to help the students when they are reading a text. 

Those are scanning, skimming, and reading for detailed comprehension. 

The students want with a purpose to scan a text for particular bits 

of facts they are looking for. It means that the students  no longer need to 

read every phrase and line from the complete text. In other hand, the 

students may be able to skim a text which will get a general information 

of what the text talking about. Just as with scanning, if they try to acquire 

all of the element informations, maybe they will difficult to get the 

general information or general point from the text bacause they are 

concentrating too hard on the details information. The readers scan or 

skim a text depends on what kind of text it is and what they want to get 

from the reading text.  

Reading for detailed comprehension which the students are 

searching out for detailed facts or language, must be seen as something 

very different from two reading skills that have mention before. When 

students are looking for details information, the teachers count on 

                                                           
17Harmer, J. (1998). How to Teach English. England: Longman. 
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students to concentrate on what they read. One of the teachers’ important 

job when training students to read is not only to persuade them about the 

advantages of skimming and scanning but also to make them see and 

understand that reading is very important. 

 

2. Teaching Reading 

There are many kinds of activities in reading. According to 

Harmer18, reading may be categorized into two kinds of activities, those 

are intensive and extensive reading. Intensive reading means reading 

shorter text to extract spesific information. This activity is dealing with 

the coincidentally activity enclose reading for detail. For example, in 

teaching reading using intensive reading activity the teacher asks the 

students to read the whole of the reading text in a five minutes. Then, the 

students take the conclusion from each paragraph of the reading text. In 

this case, the roles of the teacher are as an organiser and observer. 

Teacher as an organiser means the teacher need to tell the learners exactly 

what their reading purpose is and supply them clear instructions about 

how to achieve it then how long they have to do that reading text. Teacher 

as an observer means while learners are reading, the teacher  observes 

their progress in doing the activity. It will give the teacher valuable 

information about how well the students are doing individually and 

collectively in the class.  

Extensive reading activity is reading with an extended text as a 

whole, which need their ability to understand the component part of the 

text and their contribution the overall meaning of the reading text. For 

example, in teaching reading using extensive activity the teacher asks the 

students to read the whole text without looking out the dictionary to 

translate the difficult words. Students just read what they have know and 

enjoy the reading text. The role of the teacher is crucial. Teacher needs to 
                                                           
18 Harmer, J. (1998). The practice of English language teaching. UK: Longman. 
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promote reading and persuade the students of the benefit from the 

activity. For example, the teacher may read aloud from books or reading 

text and show to the students how the teachers’ method in reading the text 

and how exciting books can be. 

Teaching reading isn’t always too much to teach a spescific skill or 

content if teachers want to get students’ reading and to preserve them 

reading. It’s to discover a way to motivate the students to read and to 

facilitate their reading. There are many techniques of techniques that may 

applied by the teacher in teaching reading.  

White19 makes some suggestions that are still applicable today 

about the way and technique of teaching reading that may help the teacher 

put the skill into a classroom context and apply in the learning process.  

1) The teacher may begin the class by rise up the students’ 

interest and motivation by linking the topic of the text to the 

students’ experience or the current knowledge.  

2) Then, the teacher gives the students some points to find out in 

the reading text. Or the teacher may ask the students to deliver 

the students points to find out in the reading text, or ask the 

students propose the points.  

3) After reading, having a group discussion.  

4) The last, the teacher may apply writing activity by using 

information what have been known by the students. 

Tomlinson20 suggested five stages of the teaching procedure 

according to him. First, Readiness activities. It means that teacher helps 

the students to get ready to read the text by making the students more 

corious about the reading from activating their existing information or 

experience. The second is experiental activities, in this stage the teachers 

                                                           
19White, R. V. (1981). Communication in the Classroom. London: Longman 
 
20Tomlinson, B. (2003). Developing Materials for Language Teaching. London: Continuum. 
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assist the students to process the text in an experiental way through while-

reading activities. Then in the third stage, teacher enables the students to 

comprehend the purpose of the text based on their impressions or reactions 

from the text. It called as intake response activities. Fourth stages is 

development activities, which the teachers help the students to apply their 

illustration of the text as a foundation for innovative language 

manufacturing activities. And the fifth stage, the teachers help the students 

to move again to the text and to identify the patterns and language that 

used inside the text. It called as input response activities. 

 

3. Teacher as a Fasilitator 

The criterion of a good lesson is the students’ interest not the 

performance of the teacher. This phenomenon can be found in the 

classroom when the students are given tasks to paintings on and in the 

process of the students performance in doing the tasks. In this condition, 

the role of the teacher not as a controller and the authority. But, the role of 

the teacher is as a facilitator and a useful resource for the students to do 

the activity.21 

In the classroom, the role of the teacher may alternate from one 

activity to another, or from one stage to the other stages in the learning 

process. If the teacher is fluent at making these modifications, the 

effectiveness as teacher is substantially enhanced. The position of the 

teacher as a ‘facilitator’ is to suggest the teacher’s function in learner-

centered. The way in which facilitator such as prompter, resource, or tutor 

may well satisfy to this concept. 

The teacher as a prompter means that when the students are doing 

the activity, the teacher want to help them but do not want. This role as a 

purpose to encourage to be a creative learners rather than wait for every 

                                                           
21Harmer, J. (1998). The practice of English language teaching. UK: Longman. 
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word. When the teacher as a prompter, teacher needs to do this role 

sensitively and encouragingly but with the wisdomprudence. If the 

teachers are too adamant they threat taking initiative away from the 

student. Beside that, If they are too retiring, they may not deliver the right 

quantity of encouragement. 

In some activities, it is inappropriate for the teachers to take the 

roles that suggested before. Teachers need to consider the activity that 

they used in the classroom. Suppose that the students are concerned in a 

group discussion, or they are involved in preparation for presenting their 

work. In such situations, the teacher may take apart to control them in the 

class. However, the students may additionally still need the role of the 

teacher as resource. For instance, the students want to ask about the word 

meaning or how to pronounce the word. From this situation, the teacher 

can be one of the most important resources that the students have. 

When the students are doing with the longer projects, such as 

preparation for debate or storytelling with individuals or groups, the 

teacher may act as a tutor. It means that the teachers are working with the 

students which the teachers need to combine the roles as a prompter and 

as a resource. Although It is difficult for the teacher to be a tutor in a large 

group, the teacher may work in small groups or in pairs. The teacher can 

go around to the class and offer the general guidance that they described 

in every group alternately. 

From the explanation above, all the teachers’ roles aim to facilitate 

the students’ progress. Any roles adopted by the teachers are designed to 

help the students to study and categorized as facilitative. 
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4. Classification System of Reading Comprehension 

Kennedie22 categories some type of systems to develop reading 

comprehension. Those are literal meaning, inferential comprehension, and  

critical comprehension. 

1. Literal meaning 

Literal meaning means the readers catch the information from a 

reading text which remembers what the author says. Here, some 

information from a text is identified based on the facts that are 

given in the text, and summarize the details information from the 

text. To take the literal meaning, the readers can work out from 

the questions to the clues in the text. The answers always state in 

the text. For example, in descriptive text about my school. The 

question asks about Where is my school?. Then, to answer the 

question the readers need to find out the location of the school 

that states in the text. 

 

2. Inferential Comprehension 

Inferential reading is dealing with extensive reading. The readers 

need to interpret the information and the clues from the reading 

text. Inferential question asks the readers to catch the information 

and draw it with many meanings. The answers can not be found 

and state directly in the text. For example, Why is the main 

actress is Raisa?, from this question is asking about the reason. 

The readers need to interpret from the text to answer the 

question. 

 

3. Critical Comprehension 

Critical comprehension is reading a text in order to evaluate or to 

make judgments from the information of the text. The answer 

                                                           
22C. Kennedie, E. (1981). Method in Teaching Developmental Reading 2nd Edition. America: F. E. 
Peacock Publisher. 
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does not state in the text. The readers need to think and evaluate 

the information. For example, Is the author technically correct in 

what he said to his mother?. This question needs the readers to 

evaluate what he said to his mother in the text and make an 

evaluation to answer the question. 

From the description above, there has not been an extensive 

support to what strategy that can be used to facilitate the students reading 

comprehension to allow them share their idea or knowledge. This study 

has a strategy which can be used for the teachers to faciliate the students 

to be more creative. 

 

5. The Relationship of Mind Map to Reading Comprehension 

According to Tony  Buzan23 the new computer arrived in here with 

1000 pages of manual, morover when people were born with the brain 

billions stronger than computer without manual. It  changed into then that 

he started out to visualize an operating manual for the brain and the 

concepts Mind Map commenced to emerge. Mind map according to him 

which is also called “clustering ideas”, is a manner of collecting ideas 

around a selected topic and defining connections. To realize a text the 

students must have background knowledge which is divided into two, 

backgroud knowledge of the language and backgroud knowledge of the 

world, Stanovich24. This means through mind map the students are guided 

to broaden their backgroud knowledge of the text they are to read. They 

don’t forget the existing knowledge and relate it with the text. By doing 

this they practice to brainstroming. In addition, Kaufman25 argued that 

mind mapping is a useful strategy to use as the same time as reading, for 
                                                           
23Buzan, T. (2005). Mind Maps. America: Harper Collins Publishers. 
 
24Stanovich. (1991). Word recognition: changing perspective. New York: Longman. 
 
25Kaufman. (2010, March 10). 3 Simple Techniques to optomize your reading comprehension and 
retention. The personal MBA, hal. 1. 
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the reason that non-linier format lets in you to view the whole thing of 

your notes and more easy to put the facts in the branch or make a 

connection between thoughts.  

From the explanation above, it can be concluded that when the 

teacher is teaching reading, mind map can be used in the learning process 

to facilitate the students’ reading comprehension. For example mind map 

as a tool in teaching reading, the teacher begins the class with explains the 

reading text for the students which include the new vocabulary and the 

type of the reading text. Then the teacher prepares the mind map media 

which has some branches of the common words from the reading text. 

Then from the common of the reading text in mind map media, the 

teacher asks the students to make a sentence related to the reading text. In 

addition, the teacher may use mind map to facilitate the students’ reading 

comprehension. After the teacher asks to read the text, the teacher can 

give some questions related to the reading text and students should 

answer and share their opinion using mind map. 

 

 

6. The advantages of Mind Map 

Mel Silberman26 as a psychologist of education argue that when the 

students are really concentrate to listen the teachers’ explanation, the 

students only catch 50-100 of words. So, if the teacher may speak around 

100-200 words in a minute, only 50% of informations that have 

remembered by the students. Mind map may be used to help the students 

to make their own simple notes, effective and also interesting from the 

teachers’ explanation. In addition, the process of making mind map that 

use different colors, curved branches, and illustrations will trigger both 

the left brain and the right brain to work optimally. It is supported with 

some experts. 

                                                           
26Silberman, M. (2015). Active Learning. Yogyakarta: Pustaka Insan Madani. 
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De Porter and Hernacki27 state that mind map is the utilization of 

the whole brain by using visual and other graphic infrastructures to form 

impressions. Therefore, when someone makes a mind map both the left 

brain and the right brain are equally motivated to work optimally. And the 

result will certainly be extraordinary. At least, we will be easy to 

remember the new vocabulary that we have write because what we have 

remember will go into the long term memory. 

According to Tony Buzan28, there are some advantages of using 

Mind map. People all ages will have a better understanding of certain 

topics because mind maps illustrate the interrelationships of overall 

topics. By using mind map they really easy to understand the topic 

because its include the important word which makes them easy to 

understand. This creates a better understanding and makes the students 

easy to produce the facts. A creative ability is also stimulated by using 

mind maps because the brain hemisphares are working together. Another 

interesting thing is the way the mind map works is the same as how our 

brain naturally works. It can be shows that the results to be obtained will 

double because the way we learn is the same as how the brain naturally 

works. SWThen mind map really become an alternative learning in 

English both applied in the whole class or individually. 

Buzan29 also argues that there are some advantages of teaching 

using mind map. The teacher automatically inspires the students’ interest 

and passion. So, the students will more receptive and co-operative in the 

class. They will make the learning process more enjoyable and creative 

both teachers and students.  interest to the student, thus making them 

more receptive and co-operative in the classroom. In addition, a mind map 

is a relevant tool for students to learn and keep in mind. Mind map not 

                                                           
27Depoter Bobbi, H. M. (2011). Quantum Learning. Jakarta: KAIFA. 
 
28Buzan, T. (2005). Mind Maps. America: Harper Collins Publishers. 

29Buzan, T. (2005). Mind Maps. America: Harper Collins Publishers. 
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only the real fact but also the relationship between those facts that are in 

every brain of mind map. So that It can give the students a deeper 

understanding in every material of the lesson. 

With respect to make the students feel free to share their ideas, the 

study aimed to address the teachers’ strategy using mind map in 

facilitating the students’ reading comprehension. This studies focus on the 

implementation of using mind map in which be the alternative tool in 

facilitating the students to help them to share their knowledge and to 

improve their reading comprehension. 

 

 

7. Previous Studies 

There are several research related to this present study. The first 

previous studies was achieved by Wirda, Hanafie Sulaiman and Wahyudin 

entitled “using mind mapping technique to improve reading 

comprehension of the second year students”. The study aimed at finding 

out that using mind map technique can improve reading comprehension. 

This studies applied pre-experimental research design for the second year 

of XII B grade students. This study used observation which analyzed 

descriptively and the test which analyzed statistically. The result of the 

study showed that there was a significant differences between the students’ 

pre-test and post-test. It can be concluded that there was an improvement 

on the students’ reading comprehension which used mind map technique. 

And It can be said that mind is an effective technique30 

 

The second previous study was done by Riska Dwi Cahyani, Abdul 

Asib and Dahlan Rais entaitled “Improving students’ reading 

                                                           
30Wirda, S. H. (2014). Using Mind Mapping Technique to Improve Reading Comprehension of The 

Second Year Students. e-Juornal of ELTS, 1-14. 
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comprehension through Mind Mapping”. This study was to know whether 

or not and to what extent that the use of mind map can improve the 

students’ reading comprehension in SMPN 3 Colomadu. In addition, this 

study also identify the class situation when the teacher used mind in the 

learning process. The participant of this study were the seven grade 

students of SMPN 3 Colomadu. The researcher used observation, 

interview, field note and test as the instrument. This study used mix 

method which analyzed the result using qualitative and quantitative study. 

The result showed that the mean score of the students’ post test was higher 

than the students’ pre test. This study also had the result that mind map not 

only improve the students’ reading comprehension but also the class 

situation.31 

 

The third previous study by Rissa San Rizqiya entitled “The use of 

Mind Mapping in teaching reading comprehension”. The purpose of this 

research is to examine the implementation of mind map for first grade 

students’ of Bandung senior high school. This study used students’ mind 

map, observation, and questionnaire to analyze the data. From the data, the 

result showed that there was an improvement between the first meeting 

and the second meeting. Mind map can help the students’ know their 

backgroud knowledge on their reading. Although the students’ of Bandung 

senior high school were unfamiliar with mind map technique, but they 

were really enjoy in the learning process. It can be said that mind map can 

be an alternative technique in teaching reading to improve the students’ 

reading comprehension.32 

 

                                                           
31Riska Dwi Cahyani, A. A. (2015). Improving Students' Reading Comprehension Through Mind 
Mapping. JoLLIET, 18-23. 
 

32Rizqiya, R. S. (2013). The Use of Mind Mapping in Teaching Reading Comprehension. ELTIN 
Journal, 32-43 
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The fourth previous study by Melli Kusmaningrum entitled “Using 

Mind-Mapping to improve reading comprehension and writing 

achievements of the 4th semester students of STAIN Curup”. This 

research was aimed to discover whether or not there has been a great 

development after they have been taught by using mind map and those 

who have not been. This study also aimed to understand the students’ 

feedback about the use of mind map in learning reading and writing. A 

quasi experimental method was carried out in this study. There have been 

40 fourth semester students of English Education Study Program of 

STAIN Curup using a purposive sampling technique. The data have been 

gathered by using a reading comprehension test, a writing test, and a 

questionnaire. The result showed that there was an improvement on the 

students’ reading comprehension and writing achievements. It can be seen 

between the students who were taught by using mind map in the learning 

process and the students’ who were not taught by using mind map in the 

learning process. The students also showed the positive feedback when the 

teacher used mind map.33 

 

The fifth previous study by Damar Istri Pratiwi entitled “The 

implementation of mind mapping strategy to teach writing in IELTS 

Preparation class”. This study is purposed to find out the implementation 

of mind map in teaching writing of IELTS preparation class. The data 

instruments were used by using observation, questionnaire for the 

students, interview for the teacher, and document analysis. To analyzed 

the data, this study used descriptive analysis. From the data, there are four 

results that have got from the analysis. The first result is, mind map can 

increase and build the students’ critical thinking in expressing their ideas. 
                                                           
33Kusmaningrum, M. (2016). Using Mind-Mapping to Improve Reading Comprehension and 
Writing Achievements of the 4th Semester Students of STAIN Curup. Journal of English Literacy 
Education, 187-201. 
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The second result, the students were enjoy the learning process through the 

use of mind map and they could manage the time well. The third result is, 

there are some problems that showed in the class such as the teachers’ 

schedule, some of the students  are lazy to write or bored and the difficulty 

to build their critical thining skill. The last is, the solutions are managing 

the teacher and the students well, reading more articles related to IELTS 

preparation test and give them free writing more.34 

The differences for the first previous study to the fifth previous 

study are, the study used pre-test and post-test for XII grade to enhance 

their reading comprehension using mind map. The second previous study 

identified whether the use of mind map improves the reading 

comprehension. The study used pre-test and post test to check the students 

significant score. The third previous study focused on the use of mind 

maps and the students’ perceptions of the use of mind map in classroom 

practices. The fourth previous study focused on identifying the use of 

mind map in facilitating the students’ reading and writing achievement.  

The fifth previous study used mind map in IELTS preparation class for 

improving the students’ writing skills. 

 

In addition, there some other previous studies to support this 

research. The sixth previous study was done by Rachma Patria entitled 

“Increasing students’ reading comprehension through mind mapping 

technique from narrative text”. This study was to identify whether or not 

mind map can improve the students’ reading and to know the students’ 

respond after they thought by using mind map technique in SMAN 2 Kota 

Metro. The participants are 30 students of the first grade. This research 

used pre test and post test then the data was collected by using qualitative 

                                                           
34Damar Isti Pratiwi, A. F. (2016). The implementation of mind mapping strategy to teach writing 
in IELTS preparation class. UNNES, 33-41. 
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method. From the students’ pre test and post test, the result showed that 

the students’ post test has a significant improvement than the students’ pre 

test score. And from the students’ questionnaire, the result showed that 

most of the students were showed a postive respond than a negative 

respond. So it can be concluded that, mind map is an effective technique to 

teach the students’ reading comprehension for teaching narrative 

material.35  

 

The seventh previous study by Brett D. Jones entitled “The effect 

of mind mapping activities on Students’ motivation”. This research was 

examine the students’ motivation in a three different activities. Those are 

the activity conducted individually outside the class, the activity conducted 

individually in the class with the teachers’ instruction, and the activity that 

conducted in the class with the other students. This study used mix method 

to analyze the data from the students’ questionnaire which used open and 

close ended questionnaires. The research participants are 40 students of 

undergraduate students of US University. This study had the result that the 

students have similar effects on their motivation in three different 

activities. Their motivations were related to their beliefs and their 

preferences of mind map activities.36 

 

The eighth previous study was done by Panatda Siriphanich 

entitled “Using mind mapping technique to improve reading 

comprehension ability of Thai EFL University Students”. This study 
                                                           
35Rachma Patria, M. S. (2016). Increasing students' reading comprehension through mind 

mapping technique from narrative text. Lampung University, 1-15. 

 
 
36Jones, B. D. (2012). The effects of mind mapping activities on students' motivation. 
International journal for the scholarship of teaching and learning (ijSOTL), 1-21. 
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purposed to investigate the use of mind map whether can improve the 

students’ reading comprehension ability and students’ opinion to the use of 

mind map. This study used both qualitative and quantitative method. The 

data was collected by using pre test and post test of 35 students’ first year 

in university south of Thailand. In addition, this study also used 15 

students to be interviewed. The result showed that the first, the students’ 

post test was higher than the students’ pre test score. The second was most 

of the students were satisfied with their reading comprehension ability. 

And the third was, the students were enjoy when they worked in a group. 

The students also agreed that mind map was a useful technique to apply in 

non english lessons.37 

 

The nineth previous study by Rahmad Fadillah entitled “Students’ 

perception on the use of mind mapping application software in learning 

writing”. This study was purposed to know the students’ perception to the 

use of mind map in learning writing. The participants are IV class 

students’ in academic year. The instruments of this study are the students’ 

questionnaires and the interview to analyze the data. From collected the 

data, the result showed that most of the students had a positive perception 

through the use of mind map in writing activity. The mind map gave the 

students some advantages. The first, mind map technique helped the 

students to organize their ideas. The second, mind map facilitated the 

students to develop their ideas. The third, the students more easy the 

remember their ideas. In other hand, the mind map also had some 

disadvantages. The disadvantages are the students need a longer time to 

                                                           
37Siriphanich, P. (2010). Using mind mapping technique to improve reading comprehension ability 
of Thai EFL University Students. The 2nd International Conference on Humanities and Social 
Sciences, 1-13. 
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make a mind map and organize their ideas and the students need a 

computer to make a mind map.38 

 

The tenth previous study was done by Samar Al Shdaifat entitled 

“The impact of E-mind mapping strategy on improving basic stage 

students’ english vocabulary”. This research was to examine the effect of 

using mind map for the students’ vocabulary. The study used quasi-

experimantal design. Those are consist of 25 students in experimental 

group and 25 students in control group. This study applied post test in 

every groups. From the data analysis, the finding of this study showed that 

the students in control group had a significant mean score than the students 

in experimetal group.In addition,  the students’ vocabulary in the control 

group was performed well.39 

 

The eleventh previous study by Harry Stokhof entitled “Using 

mind maps to make students questioning effective”. The study investigated 

the use of mind map as a guidence for the students’ effective questions. 

The research participants are 231 students and 10 teachers. For analyzing 

the data, this study used pre test and post test to compared the score. Pre 

test and post test also to make sure the learning outcomes. From the data, 

the result showed that mind map helped the students and teachers to 

explore and elaborate the questions. Besides, most of the students had a 

good progress in the learning outcomes.40 

                                                           
38Fadillah, R. (2019). Students' perception on the use of mind mapping application software in 
learning writing. CELTIC, 58-64. 

 
39Shdaifat, S. A. (2019). The Impact of E-mind mapping strategy on improving basic stage 
students' English vocabulary. JJML, 385-402.  
 
40Stokhof, H. (2017). Mind map Our way into effective student questioning. CrossMark, 1-23. 
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The differences between the the sixth previous study to the 

eleventh previous study are, the sixth study focused on whether or not the 

reading comprehension can imrove the students’ reading skill. The seventh 

previous study focused on the effect of using mind map in the learning 

process on the students’ motivation. The eighth previous study focused on 

the pre test and post test for the students to improve their reading 

comprehension ability for the students in the university. The nineth 

previous study focused on the students’ perception of using mind map in 

learning writing. The tenth previous study focused on the effect of using 

mind map technique to improve the students’ vocabulary skills. The last 

previous study focused on the use of mind map strategy for the students’ 

effective questions. 

 

This study will provide an explanation about the teachers’ 

procedure in using mind map to facilitate students’ reading comprehension 

and the students’ responses toward the use of mind map in the learning 

process for the students in Junior high school. This study used mind map 

technique by using paper based. 
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CHAPTER III 

RESEARCH METHOD 
 

 This chapter will illustrate the method and the procedure to conduct a 

reserach. It is composed of research design, subject and setting of the research, 

data and source of data, data collection technique, research instrument, data 

analysis technique, and research stages. 

A. Research Design 

The major purpose of this study were to find out the precodure 

in facilitating reading using mind map for facilitating the students reading 

comprehension and to know the students’ responses related to the use of 

mind map in facilitating their reading. To answer two research questions, 

qualitative study as the approach is decided by the researcher which issued 

to get gain the deep understanding of spesific group or event. 

John W.Cresswell41 said that one characteristic of research is 

qualitative that describe most of qualitative study have inductive 

characteristic with ask the meaning of the data result. Sukmadinata42 said 

that Qualitative research had two principal purposes, the first was to 

describe and to explore and then the second was to describe and explain. 

This research used qualitative research because this study explained as 

describe the procedure of the teaching reading process whole learning was 

running.  

 

B. Subject and Setting of the Research 

1. Place 

                                                           
41Creswell, J. W. (2012). Educational Research. United States of America: Pearson. 

 
42Sukmadinata, N. S. (2007). Metode Penelitian Pendidikan. Bandung: Remaja Rosdakarya. 
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The research location is in SMPIT Darul Fikri. It is located at 

Sarirogo, Sidoarjo. 

2. Subject 

The subject of this research are the teacher and students of 8-C 

grade at SMPIT Darul Fikri that consist of 32 students, because the 

teacher had ever taught using mind map in this class. This class also a 

class that has students with abilities that were neither too high nor too 

low in English learning process. 

 

C. Data and Source of Data 

The data and source of data of this study are used to answer the 

research questions. From the first research question, the data of the 

study are taken from the result of observation in teaching reading 

process. For the second research question, the data are taken from the 

students’ questionnare. Source of data for the first research question 

discovered by the teacher who will teach 8-C grade students of SMPIT 

Darul Fikri. Then for the second research question, source of data is 

acquired from the students who will answer the questionnare from the 

teacher. Thus the source of the data of this study are teacher and 

students.  

 

D. Data Collection Technique 

To collect the data, this research for the first research question 

used observation using field note. Moreover for the second research 

question, the data used questionnaire sheet to answer. 

1. Observation  

Observation is used to describe the teachers’ whole teaching 

reading process for facilitating reading 8-C grade class of SMPIT 

Darul Fikri. The researcher used field note in order to collect the data 

while observe the teaching process. The reseacher observed the 

teachers’ procedure and write it on the field note. By this observation, 
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the researcher was given a deep understanding and view of the 

teachers’ procedure such as situation, condition, method, and the 

activities in the classroom regarding the use of mind map to facilitate 

the students’ reading comprehension. Researchers use all of their 

senses to observe people in natural settings or naturally going on 

situations. 

 

2. Questionnaire 

A questionnaire is used as the second  

 collecting technique. It purposed to get the information about 

students’ response after the teacher implemented mind map in 

facilitating their reading comprehension. The questionnaire that used 

in this study is close-ended questionnaire. The respondents are asked 

to indicate students’ responses toward the use of mind map to facilitate 

the students reading comprehension. 

 

 

E. Research Instrument 

Instrument is a tool to answer the research questions of the 

study. According to Creswell, an instrument measures the variables and if 

one is not available in the literature or commercially there is an option to 

develop your own instrument.43 The instruments that this study used to 

collect the data are the following: 

 

1. Observation using field note 

Observation using field note is for discovering the teaching 

reading process for facilitating the students’ reading comprehension 

using mind map including strategy used, situation and activities. In this 

                                                           
43Creswell, J. W. (2012). Educational Research. United States of America: Pearson. 
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study, the observation is in the form of field note to get the main things 

happen during the learning process by using mind map for facilitating 

the reading comprehension in the class. (See Appendix 1) 

 

2. Questionnaire 

In this case, this study needs the students  to answer the second 

research question that is about students’ response after the teacher 

implemented mind map in facilitating students’ reading 

comprehension. Questionnaire that used in this study is close-ended 

questions. The questionnaire uses a rating scale of Likert scale that 

consist of five points such as strongly agree, agree, neutral, disagree 

and strongly disagree. Questionnaire is the appropriate instrument to 

obtain the data from many participants. It is better than doing interview 

to students one by one. (See Appendix 2) 

 

 

F. Data Analysis Technique 

The researcher analyzed the data by using study descriptive 

qualitative approach. The data are observation using field note,  and 

questionnaire sheet. After that, the researcher present the collect data in the 

form of description.  

For the first research question, the researcher analyzed the data 

gathered by observation using field notes. It will be analyzed with the 

steps below: 

1. The researcher observes the procedure of teaching learning process in 

the use of mind map for facilitating the students in the class. In the 

observation, the researcher recorded the video to make sure the result 

of data. 

2. The researcher write into a field note using steps point and the 

description of teaching process 
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3. The description and the stages of the teaching process activities will 

compared it with the theories including the situation and the 

methodology. 

For the second research question, the researcher analyzed the 

data by using questionnaires. It analyzed with the steps below: 

1. The teacher distributes a questionnaire sheet for the students at the end 

of the learning process in the class. 

2. The researcher analyzes the students’ responses of the questionnaire 

using SPSS 18 to mesure the response of students. 

3. The researcher used descriptive statistical analysis by looking for data 

average (mean) 

4. The result will be explain descriptively. 

 

 

G. Research Stages 

To conduct a research, there some research stages of the study. 

The stages are: 

 

1. Preliminary study 

In the preliminary study, the researcher went to school targeted 

and asked to the english teacher whether the teacher ever had mind 

map or not. This stage is to know that the research may possible to be 

done or not. Based on the school targeted, the researcher may possible 

to conduct a research in this school because the teacher ever applied 

mind map to improve the students’ vocabulary. 

 

2. Planning 

The researcher started to make a research proposal. And after that, the 

researcher prepared the form of field note and the questionnaire sheet.  
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3. Implementing 

In implementing the research, the researcher collected the data of study 

about the use of mind map to facilitate the students’ reading 

comprehension. The study observed 8-C grade students and teacher in 

implementing mind map for facilitating the students’ reading 

comprehension. In addition, this study also gave a students 

questionnaires after the process of the teaching and learning conducted 

in the class. 

 

4. Analyzing Data 

In this stage, the researcher processes the collected data. The 

researcher analyzed the data which got from field note and 

questionnaire. 

 

5. Concluding 

In the last stage, the researcher described and concluded the finding 

that has been collected in this research. 
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CHAPTER 4 

FINDING AND DISCUSSION 
 

 This chapter presents research finding and discussion. The researcher 

describes the finding and discussion to answer the research questions. 

A. Research Finding 

 

The researcher conducted the observation twice, which are on 

3rd and 5th March 2020 to identify the implementation of mind map in 

facilitating the students’ reading comprehension and their responses 

toward the implementation of the strategy. 

The structure of this chapter follows research question. The 

first research problem is to find out the implementation of mind map to 

facilitate the students’ reading comprehension. The second question aims 

to analyze the students’ responses of mind map use. The detail information 

of the findings follow. 

 

 

1. The Implementation of Using Mind Map 

The researcher did observation toward teaching learning 

process for two meeting in order to know the teachers’ implementation 

of using mind map to teach reading text. The observation was 

conducted in SMPIT Darul Fikri Sidoarjo 8-C class that consist of 32 

students. The researcher analyzed the use of mind map that the teacher 

apply in English learning process by taking field note and video 

recording with the teachers’ permission. Based on the class 

observation, the researcher found some steps in the use of Mind map. 

The researcher categorized the steps into theree main steps. Those are 

opening, main activity, and closing. The steps are described in the 

figure. 
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a) Opening 

The first step in opening that the teacher did was 

preparing the classroom environment. Before the learning process, 

Making groups discussion 

Preparing the classroom 
environment 

Discussing the students’ 
vocabulary 

Making a mind map 

Presenting a mind map  

Doing an exercise 

Evaluating the study 

1. Opening 

2. Main Activity 

3. Closing 

Figure 4.1  
Step implementing mind map 
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the teacher asked the students to prepare themselves to study. In 

this stage, the teacher began by asking one of the students to lead 

the prayer in the classroom. Then, the teacher asked the to make a 

seating arrangement in which students should make a group. The 

teacher divided the class into five groups. The teacher also 

reviewed the last material that they have learned about Descriptive 

text. When the teacher asked the students directly about what they 

have learned in the last meeting, the students directly answered the 

teachers’ questions together.  

 

Before the teaching and learning process starting, the 

teacher introduced to continue the material about the descriptive 

text using mind map. The students' condition was not shocked 

when the teacher introduced the students to learn reading using 

mind map because they ever used mind map in other lessons 

before. Before the learning process, the teacher asked the students 

to prepare them to study. In this stage, the teacher began by asking 

one of the students to lead the prayer in the classroom. Then, the 

teacher asked the students a seating arrangement in which students 

should make a group. The teacher divided the class into five 

groups. The teacher also reviewed the last material that they have 

learned about Descriptive text. When the teacher asked the students 

directly about what they have learned in the last meeting, the 

students directly answered the teachers’ questions together.  

 

The second step in opening was making groups discussion. 

The teacher taught the students about Descriptive text material. So, 

the teacher asked the students to open their coursebook about 

descriptive text material on page 41. While students were preparing 

their coursebook, the teacher looked around to the class to make 

sure that all of the students brought their book in the class. The 
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teacher gave the students instructions on how to read the reading 

text. The teacher applied skimming and scanning techniques for the 

students to read. Then, the students followed the teacher to read the 

text by skimming or scanning individually while they seat in a 

group. And the teacher gave a time for students to read in 5-10 

minutes.  

 

After that, the students continued to discuss with the other 

students in a group about their new vocabulary and the vocabulary 

that they felt difficult based on the descriptive text. In the 

discussion time, most of the students were doing active in their 

group. Although some students felt sleepy in the class, the teacher 

tried to ask the students to work together in a group. After students 

discussed in the group, teacher asked students to give the underline 

about the new vocabulary in their book. 

 

 

b) Main Activity 

In the main activity, the first step that the teacher did was 

discussing the students’ vocabulary to help the students to 

understand the reading text after they discussed in a group. The 

teacher asked the students to write the new vocabulary and the 

vocabulary that they felt difficult on the whiteboard. Every group 

should write the list of vocabulary on the whiteboard. The teacher 

gave the time for the students to write for 2-3 minutes. Students 

could alternate with the other members in their group to write the 

vocabulary. In doing this activity, the classroom situation was a bit 

crowded because the teacher asked the groups who got the most of 

the list vocabulary in the whiteboard would discuss firstly in the 

class. Then, the students competed with each other. 
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From the list of vocabulary that the students got, the teacher 

discussed one by one. In this activity, the teacher discussed the 

meaning and sometimes discussed with the students to identify the 

kind of word as a subject, verb, etc. If the students didn’t know, the 

teacher explained it together in the class. When the teacher was 

doing this activity, students paid attention to the teachers’ 

explanation and most of the students wrote the meaning in their 

book. For this activity, the teacher used the time around 10-15 

minutes. 

 

The second step was making a mind map. In this stage, the 

teacher distributed one paper for every group. Then, the teacher 

asked the students to make a mind map from the descriptive text 

with their groups. The teacher gave the students some instructions 

for making a mind map which consists of six branches based on the 

total of the paragraph. Every branch should explain one paragraph. 

Because the topic of the descriptive text in the learning process was 

about an animal so that the teacher asked the students to identify 

what paragraph talking about such as a physical appearance, 

lifestyle, living, or foods. Then, students have to put the keywords 

for the answers in every branch. After the teacher explained the 

instruction to the students, the teacher allowed the students to ask a 

question. After they already understood the instructions, the 

students were starting to make a mind map in a paper. 

 

When the students were making a mind map, the teacher 

was observing the students’ work, and sometimes the teacher 

answers the students’ questions if they found any difficulties during 

making a mind map. Most of the students were doing actively in 

making a mind map. And they were interested in coloring their 

mind map and enjoyed during making a mind map. The students 
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needed around 20 minutes for making their work. After the 

students did to make a mind map, they collected their work to the 

teacher. Then, the teacher tried to ask the students randomly about 

what they already knew from the descriptive text. And the students 

answered the teachers’ questions well. 

 

The next step was presenting a mind map. From the result 

of the students' mind map, the teacher asked the students to present 

their mind map in front of the class. Every group presented their 

mind map and showed their mind map to the other friends in the 

class. The teacher asked the students to explain their mind map by 

speaking using English. Every student should explain what the 

descriptive text talking about alternately. When the teacher was 

welcoming the group to presenting their mind map, some of the 

students were not confident to present it. But, the teacher tried to 

motivate the students. Then, all of the students presented their mind 

map result with their group. The mind map was really helpful for 

the students to presented and explained the descriptive text. 

 

 

c) Closing 

In this stage, the first step that the teacher did was doing an 

exercise. The teacher gave the students some exercises to know the 

students' understanding of the material. For the exercises, the 

students did multiple choice questions in the below of the 

descriptive text in their coursebook. The students did an exercise 

individually but, the teacher allowed the students to discuss with 

their group or ask the teacher if they found any difficulties. While 

the students were doing the exercises, the teacher played the music 

song in the class in order to make the classroom atmosphere 
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became fun. And the students enjoyed doing their work with 

listening to music. 

 

The last step was evaluating the study. The teacher 

evaluated the learning process and the material conducted in the 

class. The teacher asked the students’ feelings after they learned 

about the reading. text while the teacher-facilitated by using a mind 

map. Most of the students said that they felt happy during the 

learning process and enjoy it when they were making a mind map 

in the class. Then, the teacher gave feedback and some conclusions 

from the materials. And the learning process ended with pray 

together. 

 

 

2. The Students’ Response Toward The Use of Mind Map 

In this section, the researcher describes the student’s response 

toward the use of mind map. The researcher used close-ended 

questionnaire to know the students response toward using mind map. 

The question includes the postive response and negative response 

which is divided into 10 items. 

Here, the researcher divided the explanation into two parts. 

The first section presents the students positive response of using mind 

map then the second section presents the students negative response of 

using mind map. The researcher calculated the mean of the data using 

SPSS to know the students concurrence of the statement in the 

questionnaire. According to Al-Nouh, there are divided into three 

ranks of average value (mean). The first is low mean rank which 

consists of 1.00 until 2.33 mean. The second is medium mean rank 
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which consists of 2.34 until 3.66 mean. And the third is high mean 

rank which consists of 3.67 until 5.00 mean.44 

There are 10 statements that cover the use of mind map. The 

10 statements of the questionnaire are coded into term RS (Response 

of students. 

 

 

It is found from the table 4.1, all items which showed students 

positive response of mind map are all categorized as high mean value. 

The fourth statement (RS4) received the highest score. The mean 

value of the fourth statement “I really enjoy the learning process using 

mind map” which is 4.28, categorized high mean value. This is 

supported by Chart 4.3 that more than 90% students answers either 

                                                           
44Nowreyah A. Al-Nouh, e. (2015). EFL College Student's Perception of Difficulties in Oral 
Presentation as a Form of Assessment. International Journal of Higher Education, Vol.4 No.1   
 

Item Statement Mean STD RANK 

RS1 

 

I more easily understand the reading 
text using mind map 

4.03 .897 High 

RS2 

 

My reading comprehension increase 
when the teacher asks to make mind 
map 

3.72 .634 High 

RS3 

 

I like learning using mind map 
because It helps me to understand the 
reading text 

4.22 .553 High 

RS4 

 

I really enjoy the learning process 
using mind map 

4.28 .523 High 

RS5 

 

My reading comprehension increase 
after the teacher facilitates the learning 
process using mind map 

4.25 .622 High 

Table 4.1 Students’ positive response the used of mind map 
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strongly agree or agree. The fifth statement (RS5) “My reading 

comprehension increase after the teacher facilitates the learning 

process using mind map” ranks in second position which got the mean 

value of 4.25. Chart 4.3 reveals more than 80% students answer either 

strongly agree or agree. The other statement (RS1, RS2, and RS3) got 

between 4.22 – 3.72 the mean value. It is supported with more than 

80% of the students either strongly agreed or agreed with three of the 

statements. Standard deviations relating to five statements on the 

students’ postive response (RS1, RS2, RS3, RS4 and RS5) range from 

.523 to .827. 

 

 

 

 

Item Statement Mean STD RANK 

RS6 

 

I am difficult to understand the 
reading text using mind map 

2.06 .354 Low 

RS7 

 

My reading comprehension does not 
increase when the teacher asks to 
make mind map 

2.34 .745 Medium 

RS8 

 

I don’t like learning using mind map 
because It doesn’t help me to 
understand the reading text 

2.38 .751 Medium 

RS9 

 

I am not really enjoy the learning 
process using mind map 

2.25 .568 Low 

RS10 

 

My reading comprehension does not 
increase after the teacher facilitates the 
learning process using mind map 

2.28 .634 Low 

Table 4.2 Students’ negative response the used of mind map 
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From the table 4.2, this table showed the students negative 

response of using mind map. Two items are categorized as medium 

and three items categorized as low mean value. The first medium item 

is the seventh statement (RS7) “My reading comprehension does not 

increase when the teacher asks to make mind map” gained the mean 

value of 2.34. It is supported by the data of 16,6% students answer 

agree and 0% students answer strongly agree. The second medium 

item is the eighth statement (RS8). The mean value of the statement “I 

don’t like learning using mind map because It doesn’t help me to 

understand the reading text” is 2.38. This is supported by evidence 

15,6% of the students answer agree and 0% students answer strongly 

agree. The other 3 items (RS6, RS9 and RS10) are categorized as low 

mean value. The three items got between 2.06 – 2.25 low mean value. 

It is supported by the data in Chart 4.3 that not more than 9% students 

either strongly agree or agree. Standard deviations relating to five 

statements on the students’ negative response (RS6, RS7, RS8, RS9 

and RS10) range from .354 to .754. 

   

After the researcher shows the result from the students 

‘response questionnaire’, it can be said that the students more have 

positive response than negative response. It is evidenced by the 

findings described on table 4.1 and 4.2 which shows that statement 

about positive response of using mind map gained high mean value. 

While the statements about the negative response gained medium and 

low mean value. 
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Chart 4.3 The Students’ Response in Using Mind Map 

 

 Chart 4.3 showed the result of the percantage on the 

students’ positive response and the students’ negative response. The 

chart explain that the response of students which are coded into RS1, 

RS2, RS3, RS4, RS5 focus on positive response of using mind map. 

The five items showed that more than 90% students answer either 

strongly agree or agree. Meanwhile, response of students which are 

coded into RS6, RS7, RS8, RS9, RS10 focus on negative response of 

using mind map showed that not more than 10% students strongly 

agreed or agree. So that, it indicated that students’ positive response of 

using mind map was higher than negative response. It means that most 

of students agreed that mind map facilitate the students’ reading 

comprehension. 

 

 

 

 

 

 

Rs1 Rs2 Rs3 Rs4 Rs5 Rs6 Rs7 Rs8 Rs9 Rs10

Strongy agree 28.1 0 28.1 31.2 34.4 0 0 0 0 9.4

Agree 56.2 81.5 65.6 65.6 56.2 0 16.6 15.6 6.2 9.4

Neutral 9.4 9.4 6.2 3.1 9.4 9.4 3.1 6.2 12.5 9.4

Disagree 3.1 9.4 0 0 0 87.5 81.2 78.1 81.2 81.2

Strongly disagree 3.1 0 0 0 0 3.1 0 0 0 0
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B. Discussion 

In this section, the researcher presents the main findings at this 

study and discuss them with previous studies and theories related the use 

of mind map to facilitate the students’ reading comprehension. 

 

1. The Implementation of Mind Map 

Applying mind map in the learning process for facilitating the 

students’ reading comprehension to make fun and attractive English 

teaching and learning process for junior high school. As described in 

the study, mind map was one of the technique that make the students 

enjoy and focus on reading the texts material in teaching learning 

process so the students not bored about the lesson.45 In teaching 

reading with the use of mind map for facilitating students’ reading, the 

teacher used some strategies to create enjoyable classroom 

atmospheare. 

The strategy that the teacher used in implementing mind map 

is making seating arrangement. The teacher chooses by devided the 

class into some groups. It is bacause most of the teachers’ activities 

were conducted in a group. Having a modular arrangement or group 

sitting arrangement has a good impact on the students’ interection. It 

is supported by McCroskey studies, the modular arrangement is 

advocated for classess which student-student interection is most 

important.46 In this study, the teacher also used brainstorming strategy 

to encourage the students to come up with thoughts and ideas.  The 

teacher gives the opportunity for the students to discuss with their 

friend in a group and share their idea. Therefore, this may have 

                                                           
45Rizqiya, R. S. (2013). The Use of Mind Mapping in Teaching Reading Comprehension. ELTIN 
Journal, 32-43. 
 

46McCorskey. (1978). Classroom Seating Arrangements: Instructional Communication Theory 
Versus Student Preferences. Communication Education, 99-111. 
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possitive effect on the learning. In line with the study entitle “The 

effect of using brainstorming strategy in developing creative problem 

solving skills47 which reveal that using brainstorming strategy had a 

positive effect in developing the students’ creative thinking skills.  

The third strategy that the teacher applied in order to help the 

students’ reading comprehension is applying scanning and skimming 

technique to make the students’ easier to read the reading text. The 

finding of the study entitled “The Analysis of Skimming and Scanning 

Technique to Improve Students in Teaching Reading Comprehension. 

In the previous study, the teacher used scanning and skimming 

technique to improve students’ reading comprehension. And based on 

the result, skimming and scanning are best technique to find the main 

idea, keyword, and content of the text without reading the entire of the 

text.48 So that the students would be easy getting the main topic of the 

reading text because they do not need to read the whole text but only 

the important information from the text. Furthermore, the fourth 

strategy to help the students’ reading comprehesion is the teacher 

applied introducing vocabulary strategy in order to help the students to 

identify a difficult word. It supported with Harmer that, the best way 

of introducing new words is for the students to read text.49 But, from 

the students’ new vocabulary, they need to know the meaning in order 

to enrich their vocabulary and also help to understand the reading text. 

So the teacher also applied the strategy which is applying grammar 

translation method. This method is a method to do translation and 

explaination about the words. It is supported with Larsen-Freeman 
                                                           
47Naser, A. (2015). The effect of using brainstorming strategy in developing creative problem 
solving skills among male students in Kuwaitl: A field study on Saud Al-Kharji School in Kuwait 
City. Journal of Education and Practice, 136-145. 
 
48Intan Rani Aritonang, L. S. (2018). The Analysis of Skimming and Scanning Technique to Improve 
Students in Teaching Reading Comprehension. Professional Journal of English Education, 101-
106. 
 
49Harmer, J. (1998). The practice of English language teaching. UK: Longman. 
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that, grammar translation method is a method that purposed to help the 

students to read and understand. This method also facilitate the 

grammar of the target language and students become more familiar 

with their native language with their foreign language and the 

vocabulary to the students’ own languange.50 This method helps the 

students to understand the meaning and get the main points from the 

reading text.  

Then, the fifth strategy that applied by the teacher is the role of 

the teacher as fasilitator. In this study, the teacher facilitate the 

students to make mind map for their reading comprehension. It is 

related with the theory of fasilitator according to Harmer. The teacher 

as facilitator is the students give the responsibilities to do the activity 

and do the task in the class.51 In this condition, the role of the teacher 

not as a controller and the authority. But, the role of the teacher is as a 

facilitator and a useful resource for the students to do the activity 

The next strategy in order to know the students’ reading 

comprehension is giving the students some multiple questions to 

answered by the students. The students just need to find the best 

answer from the reading text. It means that the teacher applied literal 

comprehesion to know the students’ reading comprehension. Literal 

comprehension means the readers catch the information from a 

reading text which identified based on the facts that are given in the 

text.52 While the students are doing the exercise, the teacher played 

the song in order to make the students more enjoy and have a high 

motivation to do the exercise. Song has a positive effect on the 

                                                           
50Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching. UK: Oxford 
University Press. 
 
51Harmer, J. (1998). The practice of English language teaching. UK: Longman. 
 
52C. Kennedie, E. (1981). Method in Teaching Developmental Reading 2nd Edition. America: F. E. 
Peacock Publisher. 
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students. They motivate the positive learning experience and improve 

their knowledges.53 And the last strategy is the teacher gives a 

feedback for the students to evaluate the learning process. This 

strategy is really helpful for the teacher to make sure that students 

understand or not about the material and the exercise that the teacher 

give. It is supported with Harmer that, feedback can be very helpful 

for the students. Decisions about the way to react overall performance 

will depend on the stage of the lesson, the activity, the type of mistake 

made and particular student who is making that mistake.54 

 

2. Student’s Responses Toward The Use of Mind Map 

Based on the table 4.1, all statements of the use of ind map 

obtined high mean rank. (See chart 4.1) It indicated that the students 

have more positive response than negative response to the use of mind 

map. It is supported by Rahmad Fadillah who also found that mind 

map is an effective way in learning process.55 In line with the study 

entitled “Using Mind-Mapping to improve reading comprehension 

and writing achievements of the 4th semester students of STAIN 

Curup” which found that the students showed positive feedback 

towards the use of mind mapping.56 

The students showed the positive response for some reasons. 

The first reason learning using mind map help them to understand the 
                                                           
53Nihada, A. (2016). The effect of using songs on young learners and their motivation for learning 
english. NETSOL, 40-54. 
 
54Harmer, J. (1998). The practice of English language teaching. UK: Longman. 
 
55Fadillah, R. (2019). Students' Perception on the use of mind mapping application software in 
learning writing. CELTIC, 58-64. 
 
56 Kusmaningrum, M. (2016). Using Mind-Mapping to Improve Reading Comprehension and 
Writing Achievements of the 4th Semester Students of STAIN Curup. Journal of English Literacy 
Education, 187-201. 
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reading text. The finding was also consistent with the theory of mind 

map according to Tony Buzan. By using mind map the students’ really 

easy to understand the topic because its include the important word 

which make them easy to understand.57 When the students’ make 

mind map they put the important words into some branches in mind 

map. 

Another reason why the students have positive response 

bacause in the learning process they really enjoy the learning process 

using mind map. The finding was supported with the research of Rissa 

San Rizqiya entitled “The use of Mind Mapping in teaching reading 

comprehension” which found that the students of first graders of 

senior high school are unfamiliar with mind map technique but the 

students are enjoy to study with it.58 It makes the students enjoy 

because they can feel free to use their own understanding into mind 

map which can put some colours and branches. 

The last, the students believed that their reading 

comprehension is increase after the teacher facilitates the learning 

process using mind map. This is evidenced by the students’ activity 

during the implementation of mind map. Students were active in 

answering teachers’ questions and they could presenting the reading 

text using mind map. It is supported by the research of Wirda, Hanafie 

Sulaiman and Wahyudin that there was a considerable difference from 

the improvement of the students’ reading comprehension through 

mind map technique.59 Similary, Riska Dwi Cahyani, Abdul Asib and 

Dahlan Rais also found that mind mapping can improve both the 

                                                           
57Buzan, T. (2005). Mind Maps. America: Harper Collins Publishers. 
 
58Rizqiya, R. S. (2013). The Use of Mind Mapping in Teaching Reading Comprehension. ELTIN 
Journal, 32-43. 
 
59 Wirda, S. H. (2014). Using Mind Mapping Technique to Improve Reading Comprehension of The 
Second Year Students. e-Juornal of ELTS, 1-14. 
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students’ reading comprehension and the class situation.60 So, toward 

the use of mind map the students’ reading comprehension may 

improve than before. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
60 Riska Dwi Cahyani, A. A. (2015). Improving Students' Reading Comprehension Through Mind 
Mapping. JoLLIET, 18-23. 
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CHAPTER V 

CONCLUSION & SUGGESTION 
 

 This chapter explains the conclusion of the research which is about the use 

of mind map to facilitate students’ reading comprehension. Moreover, It explains 

the students’ responses toward the use of mind map, as well as the suggestions are 

described below in this chapter. 

A. Conclusion 

The result of the study about the implementation of mind map and students 

response toward the implementation of mind map indicated that: 

1. The implementation of mind map to facilitate the students’ reading 

comprehension began by preparing the students to make seating 

arrangement in a group and introduced the material. Second, teacher made 

a group discussion about the descriptive text. Then, the teacher discussed 

about the students’ vocabulary from the descriptive text. The next, teacher 

asked the students to make mind map and continued with asking the 

students to present mind map. Furthermore, the teacher gave the students 

an exercise about the descriptive text. The last, teacher evaluated the study. 

 

2. The student’s response toward the use of mind map showed more positive 

response rather than negative response. The questionnaire result indicated 

that the students have more positive response bacause learning using mind 

map help them to understand the reading text, they really enjoy the 

learning process using mind map, and their reading comprehension is 

increase after the teacher facilitates the learning process using mind map. 

So, in this case, mind map has some benefits for the students in the 

learning process. And it is impact in the students’ reading comprehension. 
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B. Suggestion 

Based on the conclusions explained above, some suggestions are compiled 

by the researcher as follows. 

1. Suggestion for teacher 

The use of mind map during the class can be an alternative 

technique for teachers to improve the students’ reading comprehension. 

However, the teacher needs to consider the students’ class in order to 

choose the appropriate reading topic which will be used to improve the 

students’ reading comprehension. 

 

2. Suggestion for further research 

This study only investigates the implementation of the use of mind 

map as teaching and learning technique to improve students’ reading 

comprehension. Thus, it is needed for other researchers who are interested 

to do research in this field to gain more details in a different term of mind 

map topic. Besides, the further researchers may try to discover more 

evidence relating to the students’ responses and the factors behind those 

responses. 
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