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ABSTRACT

Istigomah, Nurul, 2011: The Use of Genre Based Approach (GBA) in Teaching
Writing of Spoof Text at the Eleventh Year Students of
SMAN 1 Krian
Advisors: 1) Masdar Hilmy, MA, Ph.D, 2) Diah Ikawati, M.Pd

Key words : Genre Based Approach (GBA), Writing spoof text

Writing is one of four skills that are taught in education curriculum. Others
skill are Speaking, Listening, and Reading. All of them have related one and others.
Writing is a way of the writer to expresses his ideas or something on papers to the
reader. In this study, the teacher used Genre Based Approach as a strategy to teach
writing spoof text. This study focus on two problems, first, how is the use Genre
Based Approach in teaching writing spoof text applied by the teacher in SMAN
Krian? Second, what are the problems faced by the teacher in teaching writing spoof
text using Genre Based Approach in SMAN 1 Krian?

The study was conducted in SMAN 1 Krian because the researcher found out
that the curriculum that used in this school including Genre Based Approach. The
design of this study was a descriptive research. It was done in four observations. The
instruments used in this study consisted of observation field transcription, observation
checklist, interview guideline question and the document.

Finally, after analyzing the data, the finding showed that generally the English
teacher used all stages in teaching learning process that has related with the Genre
Based Approach in teaching Writing of spoof text. The teacher used the stages well
with her way that she thought can make her students easier to understand the lesson.
Although, in one of the observation was done by the researcher, the situation
uncomfortable by the students. The teacher can solve that situation. According to the
observation that was done by the writer, the problem faced by the teacher was
various. Such as: the limited time to teach the lesson, the confidence of the students,
and difficulty to understand the text. To solve the problems, the teacher tried hard to
managed the time in shared the materials, she gave motivation to the students to
always ask if they have difficulty and reminded them to study again the lesson at
home, and patiently to always give them explanation to make the students understand
the text.

viii
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CHAPTERI1

INTRODUCTION

A. Background of the Study

English is known as a universal language, which is used in all part
of the world. It can be seen from the fact that when we travel in every place,
we will see English signs and advertisements which are written in English.
English becomes a universal language since it is used by so many countries in
the world. They use English to cooperate with others such as doing business,
exchanging workers, using it in transportation, commerce, banking, tourism,
technology, diplomacy and scientific research. Crystal, as quoted by Sri Ida
Lestari, stated that “who do not English as mother tongue is strongly
motivated to learn it because we know it will put us in touch with more people
than any other language”.' It means that learning English is very important for
all people in the world.

As a developing country, Indonesia really needs English because
Indonesia government is trying to improve all aspects which are usually faced
by all countries. One of these aspects is education. Many people need
education in their life, because the education can bring them to get higher

position in their social life. Mulyasa, as quoted in Ana Choirotul Laili, stated

! Sri Ida Lestari, “The Implementation of Written Cycle Based on The 2004 Curriculum for

Junior High School Students”, (State University of Surabaya, Unpublished Thesis, 2006), p.1
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that “education holds an important role in manifesting high quality of human
resource that leads to good quality of life”.? It means that education is one of
many aspects that can not separate from our life to get something better.

In Indonesia, English plays as a role as a foreign language. English
has important roles for all aspects of human life to face globalization era.
English is taught or learned as the first foreign language in Indonesia. English
is not only a means of communication between native speakers and non native
speakers but also a means of communication among non native speakers. That
is why 1 hope that the next generation can get more knowledge through
English. English is also one of the subject matters in education system of
Indonesian which must be learning from elementary school up to university
levels. In spite of the difficulties in studying English, it is still worth studying
the foreign language because it can be used not only as a means of
international communication but also as a tool in studying other modern
knowledge which is usually written in English.

Education policy for English language teaching in Indonesia has
undergone several changing. The changing aims at improving the outcomes of
English language teaching itself. In 2004, the Ministry of National Education
has decided to bring in a new curriculum in all subject areas, including

English. The curriculum was known as Competence Based Curriculum or

? Ana Choirotul Laili, “The Two Cycles and Four Steps Implementation on The English
Teaching Learning Process At The First Year Students of SMA Sejahtera 1 Surabaya”, (State
University of Surabaya, Unpublished Thesis, 2006), p.2



2004 Curriculum which recommended a new approach that is the Genre
Based Approach’. Teaching and Learning process is divided into two cycles:
spoken (Listening and Speaking) and written cycle (Reading and Writing).
Teaching writing can be described as a written cycle involving four stages,
they are: Building Knowledge of the Field (BKOF), Modeling of Text
(MOQOT), Joint Construction of Text (JCOT), and Independent Construction of
Text (ICOT).

Study writing is as important as with study another skill in English,
they are: Speaking, Listening and Reading. All of them have related one and
other. There are advantages in study writing. By writing, we will be able to
share our experience; we can express our ideas in paper media. Furthermore,
we can produce something with our ability in writing, like novel that written
in English. In English Department, we do not only master of grammar and
vocabulary but also in another skills.

Writing skill is one of four skills that are taught in English
Teaching. Writing is a way of communication, in which a writer expresses
their ideas or something on papers to the readers. According to Lewin, the
writers write because they are motivated to communicate their ideas to an
audience.* In other words, writing is a comprehensive ability involving

vocabulary, grammar, conception, rhetoric, and others elements. White also

://genre-approach-kinds-of-text-pdf. Retrieved at 2010/04/04
4 Larry Lewin, Paving the Way in Reading and Writing: Strategies and Activities to Support
Struggling Students in Grade 6-12, (United States of America: John wiley & Sons inc, 1949), p.117



explained that writing is a means of discovering ideas, sharing opinions,
presenting information, an even entertaining.’

Another statement about writing is comes from Lado, he states that
writing is an activity of putting down the graphic symbol that represents a
language one understands so that others can read these graphic symbols.® In
other words, writing is an extension of human language across time and
place.’ According to statement above about writing, it is clearly that writing is
an important goal for all English learners. Speakers of different languages
have different writing challenges that come from their native language.
Writing helps the student’s problem of vocabulary, structure and complements
the other language skills. There is no doubt that writing is one of important
language skill that must be integrated with the others language skills. Because
of the importance of writing in English and considering the students writing
problem, a teacher has crucial role in the learning process. In writing process,
teacher should be function as a motivator, a facilitator, and a monitor for the
students.

In teaching writing, there are many approach can be used. This
study tries to use Genre Based Approach (GBA) as an alternative approach in

teaching learning process. Feez, as quoted by Untung Setyadi, stated about the

5 Ron White and Valerie Amdt, Process Writing, (England: Longman inc, 1991), p.10

® Robert Lado, Language Testing: A scientific Approach, (New York: Mcgraw-Hill inc,
1964), p.143

? Http://en wikipedia.org/wiki/Writing. Retrieved at 2010/04/04



means of Genre Based Approach that “genre based approach is teaching
learning approach which based to the type of texts or genre”.?

There are a lot of types of text which taught in Senior High School,
one of them is Spoof text. Spoof is a text which tells factual story, happened
in the past time with unpredictable and funny ending it is social function is to
entertaining readers using twist (funny part in the end of the story).” This text
is to entertain story. This text is focusing on people, animal or certain things.
Because the story happened in the past, so the form of the story is simple past
tense. This is also has relationship with embarrassing expression, because if
we have funny experience and we tell to others, they will laugh of our story
and we will feel shy.

This research was conducted at SMAN 1 Krian. This school is
located in J1. Gubernur Soenandar Ps. No. 05 Krian-East Java. The researcher
chooses SMAN 1 Krian because this it is one of the international school in
Sidoarjo and the writer has familiar with the English teacher and the condition
in that school. The researcher observed the use of Genre Based Approach is
because the researcher want to know how far the Genre Based Approach use
in teaching English and maybe the researcher can find another problem and

how the teacher solve the problem. The researcher choose to observe the use

® Http://www.scribd.com/doc/23942806/The Implementation-of-genre-based-approach-in
leanﬁng-grocedure-text. Retrieved at 23/10/2010
Joko priyana Ph.D, et al., Interlanguage: English for Senior High School Students X1
Science and Social Study Programme, (Jakarta: Pusat Pembukuan Departemen Pendidikan Nasional,
2008), p.167




of Genre Based Approach in teaching writing spoof text at the eleventh year
students of SMAN 1 Krian as a subject for her study because when the
researcher doing her Real Classroom Practice in that school, she was knowing
that the curriculum in that school use Genre Based Approach in teaching
English language. The other reason is because as the writer known that spoof
text ever used to observe yet. In that time the researcher just had little chance
to know how the teacher taught use Genre Based Approach.

So, the observer wants to know more about Genre Based Approach
that use in the SMAN 1 Krian. The observer also choose the eleventh year
student as an object for her study because the spoof text that has related with

the researcher’s title, it is learned in this semester at eleventh grade.

B. Statement of the Problem
Based on the reason presented in background of the study, the
problem of this study is:
1. How is the use Genre Based Approach in teaching writing spoof
text applied by the teacher in SMAN Krian?
2. What are the problems faced by the teacher in teaching writing

spoof text using Genre Based Approach in SMAN 1 Krian?



C. Objective of the Study
1. To know how the Genre Based Approach in teaching writing
spoof text is applied by teacher.
2. To know the problems faced by teacher in teaching writing spoof

text using Genre Based Approach.

D. Significance of the Study
The researcher expects Genre Based Approach teaching learning
method can contribute for the professional development of English teacher,
the improvement of students’ achievement, and other researchers.
1. for the English Teacher
The result of this research hopefully can give advantages for
the English teacher. They can use Genre Based Approach as an
alternative way to teach English especially teaching about type of text
in writing and to improve students writing ability.
2. for the Students
The result of this research hoped to be able to engage the students
more in writing classes and improve their achievement especially in
writing.
3. for other Researcher

The result of this research can give references to the next researchers to

conduct further research in which focus on other kinds of teaching writing of



spoof text using Genre Based Approach (GBA). Then, it can give information
for them to conduct further researches which focus on other kinds of teaching

writing.

E. Limitation of the Study
In this study, the writer limits the problems on using Genre based
Approach (GBA) in teaching writing of spoof text. The subjects of the study
are the English teacher and the eleventh year students of SMAN 1 Krian.
The study focusing in answering two questions: the use of Genre Based
Approach by the English teacher and the problems faced by the teacher in

teaching writing of spoof text using Genre based Approach.

F. Definition of Key Terms
To avoid misunderstanding and misinterpretation of the meaning
the term in this study, definition of key term is provided. It is hoped later on,
the readers will have the same interpretation in understanding this study.
Those terms are:
1. Genre : a particular style or type of text, especially of
work of art or literature. '
2. Approach : a way of dealing with something, a way of

doing something. "’

1 A. S. Hornby. Oxford Advanced Learner’s Dictionary. (New York., 1995), p.492



3. Writing : a way of communication, in which a writer
expresses their ideas or something on papers to
the readers.

4. Spoof : atext which tells factual story happened in the
past time with unpredictable and funny
ending."?

5. Eleventh grade : the students who are in the 16-17 years old in

the second level at SMAN 1 Krian.

G. Systematic of Presentation
CHAPTER 1 : Introduction
This chapter provides the background of the
study,  problem of the study, objective of the study,
significance of the study, limitation of the study, the
definition of key terms, and the systematic of
presentation.
CHAPTER II : Review of Related Literature
This chapter reviews the understanding theory
used in the study concerning with the writing ability

and descriptive research. To be more specific, this

" Ibid. p.49
12 joko priyana Ph.D, et al, op.cit., p.167



CHAPTER III

CHAPTER IV

CHAPTER V

10

review discussed about : Nature of genre, genre based
approach, stages in genre based approach, nature of
writing, the importance of writing, process of writing,
and spoof.
: Research Method

This chapter is focused on a description of the
research design, subject of the study, data collection
technique, research instruments, and data analysis.
: Data Analysis

This chapter is focused on data presentation and
discussion of the research concerning with the glance
description of the research object, the description of
teacher activities in use of genre based approach, the
description of activity in the classroom and the problem
faced by the teacher when they use the genre based
approach, and discussion of research finding.
: Conclusion and Suggestion

This last chapter will mainly present the

conclusion and the suggestion of this thesis.



CHAPTER 11

REVIEW OF RELATED LITERATURE

In this chapter the writer focuses her study on the essential theories
related to Genre Based Approach. The writer discusses about several theories
such as nature of genre, genre based approach, stages in genre based

approach, nature of writing, the importance of writing, process of writing, and

spoof.

A. Nature of Writing

There are four language skills in learning language, namely
listening, speaking, reading, and writing. Writing is one of the four skills,
which has to be mastered in learning language. Writing is a way of
communication, in which a writer expresses their ideas or something on
papers to the readers. In other words, writing is a means to tell others what the
writer thinks. In other words, writing is one of the language skills which are
used for indirect communication. It may be said that writing is a
communication between a writer and the readers who are not physically
present. According to White, writing is a means of discovering ideas, sharing

opinions, presenting information, and even entertaining.'’

!> Ron White and Valerie Arndt, op.cit., p.10

11
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Nature writing is generally defined as nonfiction prose writing
about the natural environment.'® Writing can be meaningful and
understandable as indirect communication if a writer not only arranges the
words, phrase or sentences into a good paragraph, but he also knows the
conventions when he writes and tries to make everything written as clear as
possible. Principally, writing is different from other skills, especially
speaking. In the spoken language when a speaker speaks face to face with a
listener, the speaker can convey his message using facial expression; the
speaker can raise or lower the pitch volume of his voice, the speaker can use
gestures or body movements to shape out a meaning when he has not got the
words to do it, such as nodding of the head, waving the hand, etc.

Whereas in written language, a writer should write the information
or message in detail because he cannot inform it directly to the readers. Byrne
as quoted by Nur Ainani Fitri state that “writing is one of the languages,
which is used for medium of communication, especially indirect
communication because the reader is not physically present”.!” It means that
writing can named medium of communication, because in writing we can give
share information to other people that we do not know each other in around

the world.

' Hitp://en.wikipedia.org/wiki/Nature_writing. retrieved at 2010/04/04
' Nur Ainani Fitri, The Use of Swell in Teaching Writing Narrative Texts to Eight Graders,

(State University of Surabaya, Unpublished Thesis, 2009). p.6
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Arapof states that writing has certain structural differences from
speech.'® Writing generally has longer sentences, what might be two or three
sentences in speech is often only one sentence in writing. Therefore, a writer
must learn how to combine the short sentences of spoken English by using
sentence connectors or by modification. Since the writer cannot face his
reader and cannot use gesture and mimicry to convey ideas, writing is
considered difficult for everyone to master.

It means, although English is not our mother tongue (to us,
Indonesians), we have the responsibility to express our written ideas
semantically and grammatically acceptable. A writer once again ought to give
the best when he or she writes. He has to be able to organize ideas, words and
sentences clearly so that the readers can understand his messages and they

will not spend more time and energy in trying to comprehend them.

B. The Importance of Writing

Writing is one of the foundational skills of educated persons. It is
very important ability to be conducted in the teaching learning process.
Students can use their language to express their ideas, thoughts and by writing
sentence when they have difficulty to say orally, it means that a writer is not

able to know the responds of his readers directly.

p.234

'8 Nancy Arapof, Writing: A thinking Process. The Art of TESOL II, (Washington, 1975),
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The writing skills are complex and sometimes difficult to teach,
requiring mastery not only of grammatical and rhetorical devices but also of
conceptual and judgmental elements.'” It is agree that writing is one of the
most difficult skills, but it is not denied that writing is basic skill which is
necessary for success on the real world and as complements of the other
language skills. According to White, writing is important because it has a
power as a permanent record, as a form of expression and as a means of
communication. Interestingly, writing can help someone to solve the
problems, to understand people better, and to communicate clearly.?’ It can
conclude that with writing, someone can help someone else and other
advantages about writing that importance for people.

If person writes badly, not only will his weakness in writing be
recorded against him, but his ability in other aspects of his work may be
obscured. On the other hand, if someone writes effectively, he will not only
receive credit for being a good writer, but will also find it easier to gain
recognition for his other abilities. There are productive skill and receptive
skill in learning language that should we master. Receptive skill are the ability
to understand the spoken language (listening) and the ability to understand the
written language (reading) while productive skills involve speaking and

writing.

1% J. B. Heaton, Writing English Language test-New edition, (New York: Longman inc,
1975), p.135
20 Ron White and Valerie Arndt, op.cit., p.1
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In addition, people will feel better when they can express their mind
in a form of writing. Unawareness, everyone ever express their feeling in a
form of writing. They write all of that happen with them in their diary or
maybe they can make a poem. So, writing can make someone be a creative.
The most important thing of writing is that, writing can activate both sides of
the brain because the process of writing engages hand, eyes, and brain. The
process of writing requires the integration of the function both spheres of the
brain. In a process of writing, experiences that come to our right spheres of
the brain. In a process of writing, experiences that come to our right sphere as
wholes must be rendered by our left sphere into linear sequences of verbal

symbols with explicit and psychological connections.

C. Process of Writing

According to Young and Savage’s, writing ability cannot be
acquired automatically, but it requires some experiences, talent, a lot of
regular training, and should be taught simultaneously.?! I ever read about J.K.
Rowling, the one of the famous writer, she writes the best seller novels “Harry
Potter”, she ever said that she has a simple rule when she writes, she writes
every time, everywhere, and even almost everyday.

Because of the importance of writing in English, a teacher has a

crucial role in the learning process. First, a teacher should be function as a

21 Rosalie M Young and Harriet H. Savage, Better Learning, (New Jersey, 1982), p.36
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motivator. It means that the teacher should motivate their students to have
eagerness and interest in writing. Second, a teacher should be function as a
facilitator. It means that the teacher helps the students to engage in the
thinking process of writing without imposing or interrupting his own
thoughts, ideas. The last, a teacher should be function as a monitor. It means
that the teacher should monitor the student’s progress in writing.

In short, from the statement above, it can be understood why writing
is supposed to be a process. According to Carter et al, the _writing process
provides an opportunity for a writer to state and refine his thought until he has
expressed himself as clearly as possible.”> Commonly, there are three main
stages in the writing process, i.e.; pre-writing, writing, and post-writing.

1. Pre-writing is a brainstorming activity in which you write
freely about a topic because you are looking for a specific
focus®. Pre-writing, the first phase of writing, is often called
the invention stage. In this process, a writer should discover
the ideas and learn to guide the process deliberately by using
formal procedure or pre-writing strategies for analyzing and
searching. Before writing, students need to determined what

to write and should have something meaningful to convey.

2 Carol Carter, et. al., Keys to Effective Learning, (New Jersey: Prentice Hall, 2002), p.250
2 Alice Oshima and Ann Hogue, Writing Academic English 3" Edition, (New York:
Longman, 1991), p 6
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The common mistake that a beginning writer does is that
they usually choose a large topic.

2. Writing, it is the re-arrangement of ideas discovered in the
pre-writing phase so that the ideas can be organized in such a
way to make them understandable to the readers. In this
phase, a writer should organize his ideas and put them into
paragraphs in grammatically correct sentences. Appropriate
diction is also needed in order to help in comprehending the
writer’s message. Remember that writing is a continuous
process of discovery. Therefore, as you are writing, you will
think of new ideas that may not be on your brainstorming
list.

3. Post-writing, it is involves writing all the drafts, including
adding some materials before he comes to the final product.
It is means that the final product is improved reading and

revising connections in grammar, mechanics, and spelling.

D. The Teaching Writing
Writing is an important skill. It is needed in many aspects of life

including the job fields. That is why writing has to be taught to the students.
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Writing activities should be conducted from controlled to free activities.?* It
means that the teacher has to teach controlled writing activity first, like
copying, matching, and dictation. After that the students can move to guided
activity.

When teaching writing, the teacher should lead their students
through several stages over a long period of time- the length is depending, as
usual, on their age, interest, capacities, needs to a freer stage where they are
able to write a composition or essay on a topic of interest. However, in the
writing process the teacher’s role is not only to ask the students to write but
also to develop a brainstorming activity for the students.”® The teacher must
discuss with the students about what the students have .to do and the aim of
doing the task. This activity can helps the students to develop their writing

easier.

E. Nature of Genre
The word genre itself comes from The French (originally Latin)
word for kind or class. Genre as means for analyzing text has become a means
for better pragmatic and linguistic understanding of texts it also supplies

possible pedagogical applications. Other explanation that genre is widely used

2 W. A. Scott, and Lisbeth H. Y, Teaching English to Children, (New York: Longman Inc,
1990), p.69
Abbot, et. al., The Teaching of English as an International Language: A Practical Guide,
(London: William Collins Sons and Co. Ltd, 1981), p.142
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in rhetoric, literary theory, media theory, and more recently linguistics, to
refer a distinctive type of the texts. From the description above, the conclusion
that ca be drawn is that genre has the strong relation with the text.?°

There are thousands of texts around us. The text can be classified
into genre through three characteristics, they are purpose of communication,
organization structure and language features. The purpose of communication
or social function is the reasons why we speak or write the text. Organization
structure of the text or generic structure is the organization or text
arrangement. Language features or lexical grammar that is such things as the

grammar, vocabulary and connectors that we use.

F. Genre Based Approach

To conduct the classroom activity in the process of teaching and
learning based on genre, Genre Based Approach is used. Feez, as quoted by
Untung Setyadi, stated about the means of Genre Based Approach that “genre
based approach is teaching learning approach which based to the type of texts
or genre”.”’ Teaching and learning around text genres has become increasingly
influential in main stream ELT in a number of situations, including primary,
secondary, tertiary, professional and community teaching contexts involving

native speakers of English as well as ESL and EFL learners. According to Lin,

%8 Hittp://en. wikipedia.org/wiki/Nature_genre. retrieved at 2010/04/04
77 Hitp://www.scribd.com/doc/23942806/The Implementation-of-genre-based-approach-in
learning-procedure-text. Retrieved at 23/10/2010
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to begin Genre Based Approach starts with the whole text as the unit in focus
rather than the sentence. The focus on the whole texts implies that there is
higher level of order and pattering in language than just in sentence-grammar at
the level of discourse organization and meta-patterning of grammatical
features.® Genre Based Approaches emphasize that this higher order must be

attended to for effective language use.

G. Four Stages in the Teaching Learning Process
There are two cycles in the Teaching English, they are: spoken
cycle and written cycle. Each cycle consist of four main stages, they are:
Building Knowledge of the Field (BKOF), Modeling of Text (MOT), Joint
Construction of Text (JCOT), and Independent Construction of Text
(acomn.?
1. Building Knowledge of the Field (BKOF)

This stage focuses on building up a shared experience and
cultural context about the topic of text. Between teacher and students
also can discuss vocabulary (discussing the technical vocabulary
related to spoof text), grammatical pattern (discussing the use of tenses
on the text) and so on. The teacher can ask the students to participate

in developing the vocabulary related to the text being discussed, which

2 http://www.asian-efl-journal.com/Sept 06_bl.php. retrieved at 21 des 2010
* Hitp://en.wikipedia.org/genre-based-approaches. Retrieved at 2010/04/04
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can be started from nouns, verbs, and the structures used in the text
which are going to be discussed, such as how to be made a noun
phrase which is used in a sentence as a subject or object. The
interactions mostly happen between teacher and class, and students
and students. This stage also focuses on the content information and
the language of the genre of the text is going to be used.

2. Modeling of Text (MOT)

This stage focuses on introducing particular genre though a
model of text that deals with the field that the students have already
explored in the stage of building knowledge of field. In this stage, the
teacher demonstrates a number of model texts in particular genre, in
this case spoof genre. The text is introduced as reading comprehension
and interpretation. It means that the students should understand what
the text is about, not only understand the explicitly but also understand
the about the message which is implied from the text.

The students are required to be able to answer the question
related to the text, such as anticipating both the form and content,
identifying the main ideas, recognizing and recalling specific details
and etc. in this stage, the generic structure and the characteristics of
language feature are discussed more deeply. Through the model text,

teacher and class work together exploring the social function,
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schematic structure, and linguistic features of the text are using spoken
language to focus on written text.
3. Joint Construction of Text (JCOT)

In this stage, when the students are already familiar with all the
features of a particular genre, teacher and students work together to
construct texts that are similar to the text that have already being learnt
in the previous stage. In constructing the text, attention should be paid
to the schematic structure, linguistic features and knowledge of the
field of the text. The students enter into more active participation in
learning to write in a spoof genre. There are two distinct stages of the
JCOT phase:

a. Preparation for joint writing of a text in the genre.

The students make decisions about how they are going to
gather information, ideas, opinion, to order them and to integrate
them in the writing. In here also includes activities like:
observation, research, interviews, note making (brainstorming),
discussions, rehearsing and role play.

b. The actual co-writing of a the text

The students should make a note/outline of the text in

groups and shape the notes into continuous composition, jointly

construction a text in small groups will give individual students
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more control over the genre how a written text in a spoof genre is
constructed: the purpose, the stages and the kinds of language.
4. Independent Construction of Text (ICOT)

At the last stage of written cycle, the students are expected to
be able to produce their own text on a related topic individually.
Teacher can let students to work on their own. In other words, teacher
should minimize their support, scaffolding and interference on students
learning process. It will provide students with the opportunity to show
their ability to create text that has schematic structure, linguistic
features and knowledge of field in accordance with the genre that is
being studied. So, one of the purpose of this stage is to know how far
the students maser the lesson individually and students must have the

responsibility for their own learning.

H. Spoof Text
A funny story is always interesting. It really amuses reader. This
amusement is actually the main function of spoof text.>* Everyone have funny
experience or has known everyone else experience.
1. Definition and Social Function of Spoof
Spoof is a text which tells factual story, happened in the past

time with unpredictable and funny ending. The social function is

3° Hitp://understandingtext.blogspot.com/search/label/Spoof retrieved at 2010/10/24
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to describe the funny things to entertaining readers using twist
(unpredictable funny ending), with reference to a whole range of
phenomena, natural, synthetic, and social in our environment and
share the story.! The main character of twist in a funny story
should be unpredictable and funny.*
2. Generic Structure of Spoof

According to Hammond as quoted by Nia Silfilia stated
that the generic structure is defined as the distinctive framework of
the beginning, middle and the end of a text type.*

a. Orientation : it can call the beginning of story. It

contains the introduction of characters

and the setting of the story.

b. Events : it introduces what happened with the
characters.

c. Twist : it tells about unpredictable funny
ending of story.

' M. Callaghan and Rothery J, Teaching Factual Writing, (Erskineville, 1988), p.20

%2 Joko priyana Ph.D, et al., op.cit, p.167

33 Nia Silfilia, The Implementation of collaborative learning in Teaching Writing Narrative
Text for the Twelfth Grade of Senior High School student, (State University of Surabaya, Unpublished
Thesis, 2009) p.20
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3. Language Features of Spoof
Language features is the consequence of the
communicative purpose of a text which involves several linguistic
components.**
a. Focusing on people, animals or certain things
b. Using action verb; ate, ran, walked, laughed, etc
c. Using adverb of time and place, e.g. in the garden, two
days ago.
d. The use of connectives, e.g. first, then, finally, etc.
e. The use of the simple past tense, e.g. he walked away
from the village.

f. Told in chronological order

I. The Previous Study
After the researcher checking in the internet, the researcher found
the S1 thesis that deals with Genre Based Approach; first researcher is
research by Amin Nur Wiyayanti in Muhammadiyah University Surakarta
2009.% In her thesis, she describes the learning cycle of Genre Based
Approach in teaching writing, clarifying the teacher and student roles of

Genre Based Approach in teaching writing, and explaining the problems faced

34 Hup://iwww.testdigital.com/spoof.htm retrieved at 24/10/2010
35 Hitp://etd.eprints.ums.ac.id/6484. retrieved at 2010/04/04
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by the teacher in implementing the Genre Based Approach in teaching
writing. The problems like: the passive students and student’s ability in under
average, the students have difficulty to understand the teacher’s explanation,
and the teacher don’t give correction in the student’s worksheet, and the last
the teacher are not maintaining the time allotment. Second researcher is
research by Asih Marselina®® In her thesis she wants to know how the
implementation of teaching writing that done by the teacher is based on Genre
Based Approach and it involves the teaching and learning process that
happens in the classroom. She choose to research about this because it is the
new approach and she want to measure how far the implementation of

teaching English especially in teaching writing.

% Hitpy//etd.eprints.ums.ac.id/5527/1/A320050204.pdf. retrieved at 2010/04/04



CHAPTER 111

RESEARCH METHOD

In this chapter includes the types of step which are taken to conduct the
study. They involve research design, the subject of the study, the research

instruments, the data collection, and the data analysis.

A. Research Design

The study can be classified into descriptive research as the design of this
research. Descriptive research is giving illustration about phenomenon through
the subject is researched. The researcher described two research questions in a
descriptive way to get the information about them. Research studies that
investigate the quality of relationships, activities, situations, or materials are
frequently referred to as qualitative research.®

This data of this study is to describe how the teacher applies Genre
Based Approach. Through two cycles (spoken cycle and written cycle) and four
steps and the problem faced by the teacher in teaching learning process. In finding
out all information above, the researcher joined the class as non-participant
observer. The writer came to the classroom and observer all activities of the

students and the teacher when the teaching learning process happened.

33 Jack R Fraenkel, How to design and evaluate research in education, (Singapore, 1993), p.380
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Since it deals with the classroom setting, this study is directed to know
how far the used of genre based approach in teaching of writing especially in

spoof text and to know what the problem faced by the teacher.

B. Subject of the Study

The subject of this study is the English teacher and the eleventh grade
students of SMAN 1 Krian-Sidoarjo. The researcher chooses the English teacher
from the other English teacher else that taught at SMAN 1 Krian, because when
the writer done her real classroom practice, she had guided by the English teacher
and the writer’s thesis title got from the lesson plan of that English teacher. So,
the writer thought it can make her easier if she observe that English teacher. The
researcher is chosen the eleventh grade students because the spoof text taught to
them in this semester. The researcher is chosen these students when they are not
in a very busy condition. It means that they are not facing the final exam and the
spoof text is one of the materials that they learn in this semester. There were nine
classes of the eleventh year students in SMAN 1 Krian but the writer only choose
one class because she wanted to make her observation ran well. The researcher

also know that the curriculum in this school including this Approach.

C. Data Collection Technique
in this study, the data were collected by observing the English teacher on
applies four stages (BKOF, MOT, JCOT, and ICOT) in teaching writing spoof

text in a classroom, interviewing the teacher with asked some questions dealing
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with Genre Based Approach that the teacher use and observation checklist. The

researcher were used the teacher activities as taking notes to complete the data.

1. Observation

* Ibid, p.391

To collect the data dealing with Genre based
Approach that the teacher use. The researcher use non
participant observation. It is mean that the researcher
as an observer did not participate in the group
activities and does not pretend to be a member. In non
participant observation, the researcher just sit on the
sidelines and watch, they are not directly involved in
the situation they are observing™®.

Observation is primary technique to collect the
data. The observer was observed all the teacher
activities in a classroom through four stages in
teaching writing that used by the teacher. The
researcher also observed the problems faced by the
teacher for teaching in a class.

Here, the writer also used observation checklist to
complete the data for her research. In the observation
checklist included several items that used to measure
the teaching learning process that has done by the
teacher has appropriated with the theory in this thesis

or not.
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2. Interview : Interview is a data collection technique that used
oral question to elicit respondent’s answer.
Interviewing (i.e., the careful asking of relevant
questions) is an important way for a researcher to
check the accuracy of to verify of refute the
impressions he or she has gained through
observation®®> In this study, the researcher
interviewed the English teacher to got detail
information. It is also used to minimalism the

mistakes that happened in the observation.

D. Research Instruments

The researcher itself can be instrument for measuring the data collection,
the researcher in qualitative study is the primary instrument for gathering and
analyzing the data. The researcher of this study will observe the use of approach
by using take a note to complete the data analysis. The researcher uses
observation field transcription note to case the observation done in the classroom
during the teaching and learning activities. (See Appendix I)

The writer also used observation checklist to find all information about
the teaching learning process in a class. Here also included how the teacher

prepared herself and her act in teaching English. (See Appendix II)

% Ibid., p.385
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The researcher decided to interview the English teacher as the
informants in this technique, the researcher was used interview guidelines to
prepare the data as instrument. (See Appendix III)

To complete the data of this study, the researcher also put the syllabus
from the English teacher. (See Appendix IV)

E. Data Analysis
1. The Analysis of Observation
The data through the observation were analyzed by using
descriptive analysis. All activities and process of evaluation in the
classroom while teaching learning process were described and arranged
base on the data that got by the researcher from her observation. The
researcher was collected all the research data in four meetings. Here, the
writer also described the data from observation checklist. The observation
checklist needed to know the activities of students during teaching
learning process. The data which was not obtained in observational
checklist could write in observational field transcription.
2. The Analysis of the interview
The data through the interview were analyzed by using descriptive
analysis. The researcher would interview the teacher as the informant; the
notes which used supported the data in observation. Here, the writer
described all about the answer of the teacher of the writer’s question in the
interview guidelines. To minimalism the mistakes of the teacher’s answer,

the researcher ask again to the teacher in the end of interview session.



CHAPTER 1V

RESULTS AND DISCUSSIONS

This chapter mainly discussed the finding of the conducted research and
interpretation of the data to answer the research problem stated in the first chapter.
They are: (1) how is the Genre Based Approach in teaching writing spoof text applied
by teacher? (2) What are the problems faced by teacher in teaching writing spoof text

using Genre Based Approach?

A. The Results
1. The Result of Applying Genre Based Approach in Teaching Writing
Spoof Text
The writer would describe it from first observation until fourth
observation as follows:
a. First observation
The first observation was held on July, 28 2010. In the first
observation, the writer observed the teacher coming to the class on
time at 08.10am and greeted all the students of XI A 7 by used some
expressions, such as: Good Morning students, How Are You Today?
And so on. Then the teacher checked the attendance list. Here, the

writer also wrote the conversation that happened in the classroom.

32
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T : “Good Morning my students....?”
Ss : “Good Morning Mom....... ”
T : “How are you today?”

Ss : “Fine.....thank you and you....?”

T : “I am fine too. Thank you.

Firstly, I will check your attendance list. Aini...?”

Ss : “Absence Mom........ ?

T : “Is she sick?”

Ss : “Tidak tahu Bu.....”

(The teacher call the name of students one by one until entire)

T : “OK, Are you ready to start our lesson today?”

S 1 “Yes......... ”

From the conversation above between teacher and students, the
writer argues that there is no homework for the students in the last
meeting. Then, the teacher continued to the next activity. The teacher
gained their (students) knowledge about the topic of the text that
would be learnt today? The teacher also explained briefly the aims of
the lesson that they learned.

The topic of the lesson is amusing experience. The amusing
experience based on their real experiences or usually happened in their
environment. The teacher asked some questions that had related with

the text, such as: Did you have any amusing experience? Have you

ever read a funny story? Here, the writer also writes the conversation

that happened in the classroom.
T : “Did you have any amusing experience?”
S : “(Confusing). What is that Mom...... 7
T : “Do you bring your dictionary? Please open it.”
S : “Yes Mom.”

(The students looked for the meaning of the word in their
dictionary for several times). Artinya menghibur ya Mom?
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T : “Yes, that is right. What kind of amusing experience
that you have?”

S : “Salah masuk toilet Bu...”

T : “Good, any else?”

S : “Ketahuan nyontek atau ngerpek Bu.....”

T : “Yes, that almost happens.”

S : (all students laugh)

T : “Ok. Today we are going to discuss about that. ”

Those questions among teacher and students could share their
knowledge and the students were expected to answer the questions
based on their experience. Beside ask question, the teacher also used
picture from textbook.

The next activity is the teacher asked to the students to read the
text on the textbook for several minutes. Then, the teacher asked the
students to answer the question based on the text. In this activity, the
students were asked to identify the difficult words. In this case, they
could add the meaning of the difficult words. Here, grammar was
taught by the teacher. After the students finished answering the
question based on the text, the teacher discuss with students about the
answer to get the correct answer. Then, the teacher also asked the
students to identify the tense of the text. After that, the teacher asked
students to fill the TRUE or FALSE statements related with the text
before. Next activity, they discussed together.

The teacher summarized the lesson with explained briefly

about text that they has learned together today. Feedback as reflection
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to the teacher was needed in the last activity in the classroom. Here,
the students could give their comment as an input for teacher in
teaching leaming process. The teacher also asks if the students get
difficulties about their lesson today. Before leaving the class, the
teacher asked them to read and answer the question of a passage that
was given by teacher for homework. The teacher greeted all students
when she left the class.
Second Observation

The second observation was held on August 2, 2010. The
teacher also came to the class on time as usual, at 10.55 am. In this
stage, the teacher also did several activities. The teacher came to the
class and greeting all students and checking the attendance list as
before. The conversations that happened in the class were writes on
below.

T : “Good Afternoon students...?”

Ss : “Good Afterncon Mom....”
T : “Who is absence today?”

Ss : “No one Mom....masuk semua.”
T : “Good. Did you still remember about our lesson in the
last meeting?”

Ss : “Yes Mom, the story about vampire bat.”

T : “According to you, how is the story?”

S : “Funny mom.”

T : “That’s right Irma, how about the characters...?”
Ss : “Silly.....”

T : “Good. Is there homework from the last meeting?”
Ss : “Yes mom.....

T : “OK. We will discus it first.
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From the conversations above, the teacher and the students
discussed about the homework. The teacher asked the students to read
the text and ask if they got the difficult words or not. After the
students finished reading the text, the teacher checked the answer of
the students about the questions that has related with the text. It was
done to measure that the students’ understanding with the text. Those
activities was done to appreciate the students’ work and reminded
about the last lesson. It was purposed that the students reminded with
the lesson that was given by the teacher in the last meeting, because
the text has same type with the text in the last meeting. Finished
discuss the text as homework that given by the teacher, the teacher
would continue to the next activity.

The students asked to reading for comprehension, the teacher
would be reflecting on text and information organization. While the
students read a passage, the teacher walks around in the students to
monitoring the students’ activities. After reading, the teacher would
continue to the next activity. It was reflecting on text and information
organization. Here, the teacher explained about the generic structure
and language features of spoof text. To make clearly, the teacher use
projector to explain more about the generic structure and language

features. So, the teacher did not spend time wrote the explanation on
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the white board. In this case, the students were expected to understand
easily about the information that given by the teacher.

After the explanation finished by the teacher, the teacher asked
the students to identifying the text for found the generic structure and
language features. Then, the students asked to make sentences related
with the tense that explained before. In this case, the teacher wants to
know how far the students understand with the tense of the text. Here
the conversation between teacher and students.

T : “Listen my students, after my explanation about the

generic structure and language features the text that
discuss today. I want you to identifying about that from

the text that I have given to you. Do you understand
what I mean?”

S 1 “Yes mom...... all mom?”

T : “Yes of course. Is there any question about my
explanation before?”

S : “Not now mom...... maybe later.” (All the students
laugh)

T : “it is ok. Do not shy to ask question to me if you have

difficulty. Ok, start your work now!”
While the students do the teacher’s asked to them. The teacher

walked around in the class to check the students’ work and helped the
students whether or not they got difficulties. After the students
finished their work, the teacher asked them to change their work with
their friend’s work beside them. After checked together, teacher gave
comment directly about their work. Here, the teacher could give them

advice and criticism. She also showed the students’ errors in making
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sentences.

Before the teacher end the lesson, the teacher asked students to
found the generic structure and language features from the text on the
textbook and write down on the piece of paper at home as homework.
The teacher leaved class by greeting all students.

Third Observation

The third observation was held on August 4, 2010. In this
stage, the teacher also did several activities. The teacher came to the
class at 08.10 am and greeted all students with some expressions, such
as: Good Moming my students? How is your life today? And so on.
Then teacher check the attendance list of students. The writer also

writes the conversation that happened in the classroom.

T : “Good Moming my students....?”

Ss : “Good Morning Mom?”

T : “How is your life today?”

Ss : “Fine...... thanks and you?”

T : “T am fine. Thank you. Where is your another friends?
I see that the member in this class is not complete.”

S : “Ada yang sakit dan ada yang ikut rapat osis Bu....”.

T : ‘Dimana surat ijin dari teman kalian yang ikut rapat
0sis?”

S : “Here Mom. (One of the students stands up and gives
the letter?’

(After that the teacher call the name of students in the

attendance list one by one)

T : “Ok, have you done the homework that I given to you

in the last meeting?”

S :“Yes Mom......... ”

T : “Ok. Submit it right now.”

In the next activity, the teacher asked students to submit
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their homework. The teacher also asked the students about whether
they have understood about generic structure or not. There are few
students that still confused with the general structure. Then the teacher
gave brief explain slowly, in order the students can understand more
about generic structure of the spoof text.

Then, the teacher continued in the next activity. The teacher
asked the students to do three things. There were, the students were
constructing uncompleted text in a group, submitting it without
presenting, and giving comment together. In this step, the teacher gave
uncompleted text and asked the students to complete it. The teacher
divided the class into small groups. Because the member of the class is
not complete and just there are thirty students. So, each group
consisted of five students. Here the conversation when the teacher
asked the students to make group.

T : “Listening my students..... Firstly, I want you to make

a group consist of five students. Secondly, I want you
to count from 1 until 6. Last, who get number 1 be the
group 1, number 2 be the group 2, and so on. Then, the
first group sits here (the teacher pointed toward the seat
on the right of her), that is for group 2 (the teacher
pointed toward a few seat behind of the first seat that
has she pointed), group 3, and so on. Do you
understand?”

(The teacher speaks louder but did not faster when giving

instructions to the students)

Ss : “Yes Mom........ ”

T : “Ok, now start count from the girl in the front right

corner. After that, sit on the place that I have told you
before. Each group must make a text with
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grammatically correct. I will give you 45 minutes to
make it. Can we start now?”

S :“Yes Mom.......... the time was not enough.”

T : “Your member in a group is enough I think. That is

the group used for, to make easier you done your work.
Because, several brains are better than one brain. Ok,
do not waste the time.”

(The students started to count and sat on the place by them self.

Then the teacher shared uncompleted text to finished by the

students)

On the conversation above, the teacher gave students
instructions how to make groups. To make the instructions
understandable by the students, the teacher spoke slowly. Then, the
teacher asked each group to continued uncompleted text related to the
material that has given by the teacher in the last meeting. In this
activity, the teacher asked students to use generic structures and
language features correctly. Although the students work in group, the
teacher demanded them to participate in making a text, such as they
could, give their idea. When the students were busy, the teacher
monitored them one by one. This was done by the teacher to help the
students whether or not they got difficulties. Several students from
each group looked ask questions to the teacher when the teacher
walked around checked the students’ work.

After finished in making a text in a group, each group should

consult their works to the teacher. Here, the teacher would give them

advice in order they could improve their works. It also can make the
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students know where their wrong in completing a text. After that the
teacher asked to the students to submitting their group work. In the last
minutes before the class over, the teacher asked students gave
comments about their lesson that day. Before leaving the class, the
teacher reminded them to learn more about how to make text at home.
The teacher leaved the class by greeting all students.
Fourth Observation

The fourth observation was held on August 9, 2010. In this
stage, the teacher also did several activities. The teacher come to the
class at 10.55 am and greeted all students and checked the attendance
list as usual. Here, the classroom activity was same as in the last
meeting. They were constructing a text, submitting it, and giving
comment. But there was little different in this stage was the students

must work individually to make a text. The writer also writes the

conversation.
T : “Good Afternoon class?”
S : “Good Afternoon Mom....... i
T : “Who is absence today?”
S : “No one Mom.....”
T : “Good.....Do you know what we are going to do
today?”
S : “No Mom........ ”
T : “We will learn to make a text individually. This

activity has purpose to know how far you understood
with the lesson that had given by me. It is also to know
your writing ability.”

S : “Mom.....why not in the group again....?”

T : “In the last meeting you have work in a group, right?
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Now, it is time to you to try makes a text by yourself. Is
there any difficult about a text that we have discussed
in the last meeting?”

S : “Yes Mom...  little.”

T : “Ok, you can ask me in while you make a text. Don’t

be shy or afraid to ask me if there are difficulties.”

(The teacher shared a paper that used by the students to make a

text individually)

From the conversation above, the students asked to make text
individually. In this stage was also a time for the teacher to know their
students’ ability in making a text. While the students were doing their
work, the teacher monitored them by walked around the class whether
they got difficuities or not. When the teacher monitored the students’
work, she also reminded them to use generic structure and language
features correctly. In this case, the students must make outline first in
order to created text could be grammatically correct. Then the students
develop outline into good paragraph.

After the students finished their works, each student should
consult their works to the teacher. Only several students that looked
consult their work when the students finished their work. The other
students consult their work while the teacher monitored their work by
walked around the class. Then, the teacher would give them advice in
order they could improve their works. When the time out, each student

submit their works. Here, the teacher gave them comment directly by

writing. The teacher gave them criticism and advice on their work. So,
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the students were expected to be able to create the text individually.

In the last minutes of the lesson, the teacher asked the students
to give comment about their lesson in that day. Before leaving the
class, the teacher gave the students advice in order to make a text
better and always trying to make a text at home. The teacher leaving

class by greeted all the students.

2. The Problem Faced by the Teacher in Teaching Writing Spoof Text
using Genre Based Approach
After interviewed the English teacher, the writer found that the
data about the teacher’s problems in use Genre Based Approach in
teaching learning process in a class. The teacher got difficulties not only
from the teacher but also from the students. The teacher got difficulties
from herself such as: managed time and to found another material. To
solve those problems, the teacher gave more homework for the students in
order to more understandable with the lesson. Although the teacher could
not operate the computer well, but the teacher could asked her daughter to
help her. And she can share with other English teacher in the school.
The teacher also got difficulties from the students such as: the
confidences of the students to asked question if they were in difficulties
and the noisy situation when the teacher asked students to work in group.

From interviewed the teacher, the writer knew that to solve the problems,



the teacher almost given motivation to the students to be more confidence
and brave to ask if they have difficulties. Because if they afraid to ask,
they will suffer losses. For the second problem, the teacher tried to
observed them accurately and remind them if they noisy, their work could

not be finished.

B. Discussions
To know how far the teacher use Genre Based Approach in teaching
writing of spoof text and the problem difficulties faced by the teacher in SMAN 1
Krian. Here, the writer analyzed and described the result of observation and
interview. The writer got the data from four meeting or observation during the
teaching learning process that happened in the classroom. The writer observed the
entire teacher doing in teaching the materials. Here is the more explanation about
the stages that used by the teacher in teaching learning process based on Genre
Based Approach.
1. Building Knowledge of the Field

In this stage, the teacher shared knowledge with the students by
giving questions to them. The questions were related with the topic of the
text. It is done in order to stimulate the students to guest what the topic will
be discussed in the class. The topic was from students’ experience. In this

case, the teacher and the students interacted to each other.

Here, the teacher and students also discussed vocabulary and
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grammar. The teacher asked students to participate in developing
vocabulary. The teacher asked the students to read the text and gave
underlined to the difficult words on the text and looked for the dictionary.
After that the teacher asked students to make sentences based on the tense
that is being discussed. In this stage, the teacher also explained
grammatical pattern of the text. So, the students could try to make
sentences well.

Acoc;rding to the explanation above about the teacher’s act in the
class, the researcher can concluded that the teacher has done the activity
based on the theory of building knowledge as the first stage. in the teaching
learning process the students expected to answer the questions from the
teacher in the beginning of the lesson.

2. Modeling of the Text

In this stage, reading was more dominant language skill. It could
improve their reading comprehension. The teacher asked the students to
read the text and answer the question based on the text. Then the teacher
asked them to read by turns and the teacher explained generic structure and
language features of the text to the students. This activity aimed to make
the students understand more about the text.

Here, the teacher also asked the students to make sentences based
on the grammar correctly. The students did not get difficulty when make

sentences based on the grammar. After that the teacher checked the
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students’ works with their friend beside them, in order easier for the
students to know their errors. The teacher also gave correction and advice
directly about the students’ work.

According to the explanation above about the teacher acted, the
writer can concluded that not all the activities in the theory of this stage
done by the teacher, like demonstrated a number of model texts in
particular genre, the interactions not only teacher and students but also
between student and student So, it was better if the teacher used all the step
in this second stage to introduce the students about the model of the text
that be the main purpose of this stage.

3. Joint Construction of the Text

In this stage, the teacher shared the students in several groups. It has
purposed to teach them work together with other people. Here, the students
could share their ideas and discussed to find the way to make a good text or
to constructed the text. The teacher asked students worked in a group. This
activity aimed to teach them work together and shared ideas with someone
else.

While the students busy with their works, the teacher observed
them by walked around to each groups, monitored them. It has aimed to
check the students whether they joint in their group or not and if the
students have difficulties or not. So, the students can ask to the teacher if

they got difficulty.
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After the groups finished the assignment from the teacher, they
must be consulting their work to the teacher in order the teacher can
checking their work before submitted. It aimed in order they know what
errors that they have done in making a text or they got advice from the
teacher to improve their writing better.

The writer observed that the students done well what the instruction
of the teacher and the teacher also done well her part to keep monitored the
students. Although, the usual problem happened when group work applied,
like not all the member of the group joint in their group to help each other.
The teacher keep tried hard to help the students.

4. Independent Construction of the Text

In this stage, the teacher asked the students to make a text
individually with generic structure and language features correct. It aimed
to know how far the students have understood with the lesson that has
learned before. After the students were finished their works, the teacher
asked them to consult their work. It aimed to improve their work. Then the
teacher gave them comment directly, in order to show them the error that
have done by them. The final activity was the teacher asked them to submit
their works. The teacher also advised them to keep trying making a text at
home.

According to the explanation above, the writer concluded that in
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this stage the students done well the teacher’s assignment. They (students)
do not afraid to ask to the teacher if there have difficulties to finish their
works. The way of the teacher to help the students by walked around them
was ran well to minimize the time for the students consult their work
individually that almost a lot of spent the time.

After interviewed the teacher in her room, the writer got the
information about the teaching learning process in the classroom. The
teacher said that she used the Genre Based Approach as teaching learning
approach since she joined the meeting of MGMP. In that time, the meeting
discussed about the new curriculum, it was called curriculum based
competence or known as 2004 curriculum. According to the English
teacher, genre based approach in teaching English identical with
communicative approach. So, it was more effective. The students more
interesting because previously they gave stimulus and the students more
participated with the lesson, said the teacher.

In teaching learning process, the teacher applied four stages. It was
called Building Knowledge of Field (BKOF), Modeling of Text (MOT),
Joint Construction of Text (JCOT) and Independent Construction of Text
(ICOT). Firstly, Building Knowledge of Field, in this stage the teacher
gave supplies to the students such as: grammar, vocabulary, and scopes that
would reconcile to the text that would be discussed. The ways that teacher

done such as: giving questions show some pictures, and so on. Secondly,
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Modeling of Text, in this stage the teacher explained about the generic
structure and language features of the text that would learned. The teacher
also asked the students to read the text. It aimed for improving their reading
comprehension. Thirdly, Joint Construction of Text, in this stage the
students asked to work in a group. It aimed to teach them work together
and learned to receive opinion from other person. In the last session of the
lesson, the teacher gave advice and criticism for the students’ work.
Finally, Independent Construction of Text, in this stages the students made
a text individually. And a text must correct on generic structure and
language features.

The problem faced by the teacher in teaching learning process was
various. The teacher said that every teaching learning process, the problem
was the limited time to convey the material of the lesson, especially in
speaking. In the SMAN 1 Krian there was SEC class or Special English
Conversation class. In that class only taught one skill, it was speaking that
taught by different teacher. To solve the time’s problem, the teacher gave
more assighment or homework to the students (work in group or
individually). It aimed to make the students more understand with the
material lesson. Other problem faced by the teacher was the confidence of
the students in asks question to the teacher if they have difficulties. The
teacher patiently gave them motivation to be confidence.

The students’ response in applied the genre based approach by the
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teacher was good. The students more active to received the lesson. And the
teacher said that the goal of teaching learning was reached. According to
the teacher, the curriculum at this time has appropriate because the contents
was compact.

In conclusion, the teaching learning process used genre based
approach ran well. The four stages have done by the teacher in teaching
learning process. Although, the teacher got difficulties from herself and
from her students, she always solves the problem wisely. The students also
work hard to receive the materials of the lesson from their teacher. The
teacher also tried to be creative in found the best way to teach the students,

in order to make the students easier to received the material of lesson.



CHAPTER YV

CONCLUSION AND SUGGESTION

This last chapter mainly presents the conclusion and the suggestion of this

thesis.

A. Conclusions

Based on the analysis presented in the previous chapters, the writer can

conclude as follows:

1. Generally Genre Based Approach applied by the teacher in teaching
learning process. The teacher used all the stages well with her way that
she thought can make her students easier to understand the lesson. In
teaching learning process, the teacher applied four stages. It was called
Building Knowledge of Field (BKOF), Modeling of Text (MOT), Joint
Construction of Text (JCOT) and Independent Construction of Text
(ICOT). Firstly, Building Knowledge of Field, in this stage the teacher
gave supplies to the students such as: grammar, vocabulary, and scopes
that would reconcile to the text that would be discussed. The ways that
teacher done such as: giving questions show some pictures, and so on.
Secondly, Modeling of Text, in this stage the teacher explained about the
generic structure and language features of the text that would learned. The

teacher also asked the students to read the text. It aimed for improving
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their reading comprehension. Thirdly, Joint Construction of Text, in this
stage the students asked to work in a group. It aimed to teach them work
together and leamed to receive opinion from other person. In the last
session of the lesson, the teacher gave advice and criticism for the
students’ work. Finally, Independent Construction of Text, in this stages
the students made a text individually. And a text must correct on generic
structure and language features.

2. According to the observation that was done by the writer, the problem
faced by the teacher was various. Such as: the limited time to teach the
lesson, the confidence of the students, and the noisy situation when the
teacher taught them in a group. To solve the problems, the teacher try hard
to manage the time in sharing the materials and gave more homework or
assignment to the students in a group or individually, the teacher gave
motivation to the students to always ask if they have difficulty, the teacher
also patiently taught them whether the students noisy. The teacher always

reminded them to study again the lesson at home.
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B. Suggestions

At the end of this research, the researcher would like to give some

suggestion as the result of this study.

1.

To the teacher

The genre based approach will be successful if the teacher makes the
situation of teaching learning process more comfortable for the students. The
teacher must motivate the students to speak English when they learn English
in order for the students to know when the teacher gave instructions to them.
To the researcher

This research has given a lot of new horizons in enriching the
researcher’s stocks of knowledge regarding the theme, namely the use of
genre based approach in teaching writing of leamning process. But the
researcher realizes that she needs to explore more about the subject matter in

order to have a better understanding about it.
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