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ABSTRACT

Lailatul Mahmudah, Nur, 2010. Using discussion technique to improve the speaking
skill of students of second grade of MAN I Bojonegoro

Language is used for communication. English language is one of the
international languages that is used to connect the communication and relation among
nation. In learning English there are four kinds of skill that must be learned by
students, such as listening, reading, speaking and writing. Speaking becomes the
primary subject of every English teaching. Many English teachers still get difficulties
to find the strategy or techniques to encourage the students to speak. Discussion is
~ one of the speaking strategies that can be used as an alternative technique in teaching
speaking. In discussion technique the students have chance to express and share their
opinion. They can learn how to set a strategy in speaking, how to interrupt, how to
defend opinion and how to express agreement or disagreement.

The subject of the study was the second grade students of science department
of MAN I Bojonegoro. There are three research questions that have to be answered:
how is the implementation of discussion technique in teaching speaking, how is the
student’s responses after the discussion technique be implemented, and how is the
progress of the students’ speaking ability after discussion technique be implemented.

This study was a collaborative classroom action research, which took two
cycle contains four steps. First step is planning the action. In this stage, the writer
prepared the form of lesson plan, which contained formulated objectives, selected
materials and organized the class. Then she implemented what she had planned in the
implementation the action. The next step was observing the action. In this action, she
observed the implementation of her modified techniques as well as assessed the
students speaking skill while they were doing the discussion in speaking class. The
writer here assessed the students’ performance by using oral interview technique and
using FSI rating procedures to measure the accent, grammar, vocabulary, fluency and
comprehension of students speaking skill. The last step was reflection. In this action,
the writer evaluated and explained what should be changed for further planning,
implementing, and so on. For the next cycle, this kind of activity was repeated four
times until the expected result was obtained. The data of this study was gotten from
the results of observation checklist, notes taking, recording, questionnaire, and the
assessment of the students speaking skill in every meeting.

The result of the study which can answer the research questions above. For
the first question, the result was: the implementation of discussion technique could
motivate the students to speak in front of the class confidently. The technique could
lead the students to interact and socialized with others. The students could speak
freely without being afraid of making mistakes.

viii



For the second question, the result was: 83, 36% the students answer that they
like discussion technique in teaching speaking, and 97, 55%, the students hoped that
discussion technique could be implemented in their school. For the last question, the
result was: the assessment of the students showed that the students speaking ability
was improved in their accent, grammar, vocabulary, fluency and comprehension. In
the first meeting it was 0+ - 2 level. It means that the students are able to ask and
answer questions on topic which were familiar to them and they can understand and
participate in a simple conversation. While in the last meeting it reached level 1+ - 3+
which means that the students were able to participate actively in speaking activity
covering many issues. In addition, the students were not afraid of making mistakes
and they could speak up freely and confidently to express their ideas than the first
meeting.

Based on the explanation above, it can be concluded that “discussion
technique” as a technique in teaching speaking which was chosen to improve the
students’ speaking ability in MAN I Bojonegoro was successes.

ix
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CHAPTER1

INTRODUCTION

This} éhapter provides the background of the study that describes the reasons
why the writer conducts the study. It alsp contains, problem of the study,
objective of the study, and significance of the study. Next, the scope and
limitation of the study is presented. Finally, the definition of key term is given to

avoid misunderstanding of those terms.

A. Background of the Study

Language is a system of communication in speech and writing used by people
of a particular country.! All of people in the world need language to share their
ideas, feeling and thinking to another people. Language is wused for
communication.>

English language is one of the international languages which are used by
people for communication. English is a lingua franca which connects the
communication and relations among nations. English has played as a bridging

language which enables them to exchange their ideas. Considering that, English

! Oxford Learner’s Pocket Dictionary, (New York : Oxford University Press, 2000), New

Edition, g.240

Douglas Brown, Principle of Language and Teaching, ‘(Longman : San Francisco State
University, 2000), Fourth Edition, p.5



has been taught in all levels of formal education. It is realized by including the
English in curriculum.

Teaching is a process to transfer knowledge from the teachers to the students.
According to Brown stated that teaching is guiding and facilitating, enabling the
learners to learn and setting the condition for‘_learning,3 In teaching language there
are three kinds of teaching language. First, teaching language as a first language,
second, teaching language as a second language, and third, teaching language as a
foreign language. Here the writer focuses on teaching language as a foreign
language that is English.

In Indonesia, English is studied as a foreign language because Indonesian
people do not use English in their daily life. Moreover, English learners in
Indonesia find English in their classroom only. Those are the reasons why the
students do not have high motivation to learn English. They also have difficulties
in learning English, because it has different spelling, pronunciations and has
different language structure.

Learning is acquiring or getting of knowledge of a subject or a skill by study,
experience or instruction.* In learning English there are four kinds of skills that

must be learned by students, they are, listening, reading, speaking and writing,

* Ibid. p. 7
“ Ibid.



According to Scrivener stated that:

“Listening and reading are called ‘receptive skills’ (the reader and listener
receives and understand the information but does not produce it), those skill are
sometimé& known as passive skills, while speaking and writing are the ‘productive
skills’, because learners doing these needs to produce language, they are also
known as active skills”.’

The English learners are expected to master those four skills at the end of
study. Speaking skill is included the one of important aspect of four language
skills. Speaking is used for many different purposes; to make social contact with
another people, to discuss with someone and to clarify the information. Speaking
skill is the ability of the learners in producing words in language or foreign
language orally. Speaking is not only the process to say something, but also
pronouncing the words well with right intonation and stressing.

As harmer said that, “speaking is to express through idea in some other way
by talking”. Moreover, speaking skills is used to fulfill an effective
communication in English which involves accuracy and fluency. Accuracy in this
context refers to the ability to speak properly that is selecting the correct words
and expression to convey the intended meaning, as wells as using the grammatical

pattern of English, while, fluency, on the other hand is the capacity to speak

5 Jim Scrivener, Learning Teaching, (Macmillan : Macmillan Heinemann, 1998), p. 20



fluently, confidently, and at as rate consistent with the norms of the relevant
native speech community.®

Teaching speaking may become something difficult for English teachers,
there are several factors about it; first, the number of the student in one class that
is too much, therefore the teacher cannot pay attention to every student. When
they start to speak, the class is very noisy. Second, the students do not talk using
English but using their own language or mother - tongue use. Third, some of the
students are afraid of having mistakes when they speak in the class, and some of
the students too dominate the class in speaking activity. It is not help them to
improve their speaking; automatically they become passive students in the class.’

Such a condition leads the writer to an opinion that there is might be
something wrong with the instruction implemented so far, therefore, some factors;
affecting the success of the instruction, one of which is the teachers speaking
technique. It is needed to be reviewed and better teaching techniques are
necessary to be pursued.

One of the speaking strategies that can be used for bringing about an
improvement in the students’ speaking skills is by using discussion technique.

Discussion is facilitating the students to learn and practice the language. They

¢ Kathleen M. Bailey, Practice English Language Teaching Speaking, (San Francisco : Mc.
Grow Hill, 2005), p.2- 5

7 Penny Ur, 4 Course In Language Teaching, (Cambridge : Cambridge University Press,
1996), p. 121



learn in a relaxed atmosphere, therefore discussion is used as an alternative
technique in teaching speaking.

According to Arend said that:

“Discussion is the one of the strategies or procedures in teaching learning
process that used to interact, and shared’ the ideas or opinion, formulating
argumeﬁts and making counter arguments between teacher and learners or
learner and learners”. And he also said that: “Using discussion technique has
several purposes: first, the discussion is used to increase the ability of students
thinking and to help them to construct the self understanding in academic context.
Second, the discussion is used to increase the involvement and the engagement of
students in teaching learning process. Third, the discussion is used to help the
Students to learn kinds of communication skills like listening and understand of
what the other people said. And the point is the process of student’s thinking %

Discussion is not a new technique but it is rarely used in teaching speaking.
The teacher feels that discussion is a difficult technique to be applied in a large
class. Therefore, the teacher often uses speech technique in teaching speaking
class. According to Zaini said that;

“Discussion technique can be used in all situations, not only in a large class

but also in a small class”. Even though, the discussion techniques more effective

® Richard 1. Arends, Learning To Teach : Belajar Untuk Menggjar, (Yogyakarta : Pustaka
Polajisr, 300R), 78



in small class than in a large class, it is not become an obstacle Jor the teacher to
encourage the student’s participation and thinking".°

The writer here tries to use discussion technique as a way of teaching
speaking, ibecause in discussion technique the students have chance to express and
share their opinion. They can interact naturally with the help of facial expression
and body language, which usually appear in the real communication. They can
learn how to present their opinions, how to set a strategy in talking, how to
interrupt, how to defend opinions and how to express disagreement. The speaker
has a chance to prove that his opinion is correct.

Based on the writer’s preliminary study, there are some factors causing less
sufficient proficiency of students MAN I Bojonegoro such as the non-existence of
collaborative between teacher and students, and the difficulties faced by the
students to improve their speaking skill because of limited vocabulary, the
motivation of students in learning English especially in speaking was also still
low, and they feel inhibited to say something or to express their speaking ability.

Considering these facts, the teacher must find a good way to solve those
problems. The writer here intends to have an action research to implement the
discussion technique as a way of improving the students speaking skill. The
writer here formulates the title of study “Using discussion technique to improve

the speaking skill of students of second grade of MAN I Bojonegoro”.

’ Hisyam Zaini, et.al, Strategi Pembelajaran Aktif; (Yogyakarta : Pustaka Insan Madani,
2008),p.117



B. Problem of the Study

Based on the background of the study, the study is directed to develop the

discussion technique to improve the students’ speaking skill to the second grade of

MAN I Bbjonegoro. Therefore, the problems of the study can be formulated as

follows:

1.

How is the implementation of discussion technique to improve the students’
speaking skill in teaching speaking?

How is the students’ response after the implementation of discussion
technique?

How is the progress of students’ speaking ability after the implementation of

discussion technique in teaching speaking skill?

C. Objective of The Study

Derived from the above questions, the study is aimed at:

. To describe the implementation of discussion technique that teacher uses in

teaching speaking skill.
To describe the students’ responses after the implementation of discussion
technique.

To describe the progress of students’ speaking ability after the implementation

of discussion technique.



D. Significance of The Study
In this study, the writer hopes that it will improve the students’ speaking skill
and give benefits to the students and the teacher.

1. For the students, it is hoped that this stu;jy can encourage their motivation in
learning English especially in how to speak English, not being afraid of
making mistakes dpring the speaking activity. All of the students in the
classroom have same opportunity to speak and share their ideas in the class.

2. For the teacher, it is hoped that this study can give more information in
teaching speaking, and can help the teacher in conducting a better English

speaking class.

E. Scope and Limitation
This study was conducted at MAN I Bojonegoro. The subjects of this study are
the students and the teacher at the second grade (XI 1-4) of science department.
This study is focused on teaching and learning process in the classroom using
discussion technique to improve the students’ speaking skill. It is focused on
several main problems:
1. The application of discussion technique in teaching speaking skill.

2. The responses of the students after the implementation of discussion

technique.



3. The improvement of the students speaking skill after the implementation of
discussion technique. The improvement is indicated in the form of the
students’ score obtained from oral interview tests given at the end of each

cycle:

F. Definition of Key Term
1. Discussion : is one of the strategies or procedures in teaching learning process
that used to interact, and shared the ideas or opinion, formulating

arguments and making counter arguments between teacher and
learners or learner and learners. '°

2. Technique : is the method of doing something.!
3. Speaking : is an interactive process of constructing meaning that involves
producing, receiving, and processing information.'2

4. Skill : is the ability to do something well."?

% Richard 1. Arends, Learning To Teach : Belajar Untuk Mengajar, (Yogyakarta : Pustaka
Pelajar, 2308), p.75

Martin H. Manser, Oxford Learners' Pocket Dictionary, (Oxford: Oxford University Press,
1983). New Edition ; p. 443

? Kathleen M Bailey, Practice English Language Teaching: Speaking, (San Francisco: Mc.
Grow Hill, 2005), p.2

** Jonathan Crowther, Oxford Advanced Learners’ Dictionary Of Current English, (Oxford:
Oxford University Press, 1995), p.110



CHAPTER II

REVIEW OF RELATED LITERATURE

In this chapter the writer describes some related theories and literature to the
problems of this study in order to give relevant knowledge in the field. This review
consists of three subheadings. They are: the nature of speaking, teaching speaking,

and discussion technique.

A. The Nature of Speaking

Among four skills of language teaching, spoken should be the primary
objective in language teaching. It is due to the fact that most of the students are
wanted to be able to use the language to communicate with foreigner, to get a
good job, and continue their study. Sometimes we speak in many different types
of situation, for example : talking to someone face to face, talking to someone on
the phone, a learner answering a question in class, someone giving a speech,
taking part in a meeting, an exchange between a customer and an assistant in a
shop, asking a stranger for directions, chatting to friends.

According to Lindsay said that:

“There are many reasons for speaking, they are: to be sociable, we want
something, we want other people to do something, to do something for someone

else, to respond to someone else, to express our Seeling or opinion about

10
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something, to exchange information, to refer to an action or event in the past,
present, or future, the possibility of something happening, and so on”."

Speaking is a productive skill; it involves putting a message together,
commwﬁéaﬁng the message, and interacting with other people. In speaking we
also need listening skill and understanding to master all of the language skills. As
Luoma said that:

“When people hear someone speak, they pay attention to what the speaker
sounds like almost automatically. On the basis of what they hear, they make some
tentative and possibly subconscious judgments about the speaker’s personality,
attitudes, home region and native/non-native speaker status on the basis of
pronunciatic;ns ”2

The éound of people’s speech is meaningful, and that is why this is
important for assessing speaking. By using speed and pausing, and variations in
pitch, volume and intonation, they also create a texture for their talk that support
and enhance what they are saying.’ In the speech production involves four major
processes:

1. Conceptualization
It is concerned with planning the message content. It draws on

background knowledge, knowledge about the topic, about the speech

! Cora Lindsay, with Paul Knight, Learning and Teaching English, (New York: Oxford
University press, 2006), p. 57

; Sari Luoma, Assessing Speaking, (Cambridge: Cambridge University Press, 200S), p. 9-10
1bid.
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situation, and on knowledge of patterns of discourse. The conceptualized
includes a monitor which checks everything that occurs in the interaction to
ensure that the communication goes to plan. This enables the speakers to self
correct for expression, grammar, and pronunciation.
2. Formulation
After conceptualization, the formulator finds the words and phrase to
express the meanings, sequencing them and putting in appropriate
grammatical markers (such as inflection, auxiliaries, and articles). It also
prepares the sound patterns of words to be used.
3. Articulation
This involves the motor control of the articulator organs; in English: the
lips, tongue, teeth, alveolar palate, velum, glottis, mouth cavity and breathe.

4. Self monitoring

It is concerned with language uses being able to identify and self-correct

mistakes.*

B. Teaching Speaking
The goal of teaching and learning English in Indonesia is to develop
communicative skills that include the skill of listening, speaking, reading and
writing proportionately. Therefore, the teacher should provide the students with

speaking tasks and give them opportunities to use the target language to

* Martin Bygate, Speaking, (Oxford: Oxford University Press, 1997), p. 16.
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communicate with others. According to Jeremy harmer said that, there are three

basic reasons why it is a good idea to give students speaking tasks which provoke

them to use all and any language at their comment.

e Rehearsal : Getting students to have a free discussions, gives them a chance

Feedback

Engagement :

to rehearse having discussions outside the classroom.

: Speaking tasks where students are trying to use all and any

language they know provides feedback for both teacher and
students. Teacher can see how well their class is doing and
what language problems they are having (that is a good reason
for ‘Boomerang’ lesson); students can also see how easy they
find a particular kind of speaking and what they need to do to
improve. Speaking activities can give them enormous
confidence and satisfaction, and with sensitive teacher guidance
can.encourage them into further study.

Good speaking activities can be highly motivating. If all the
students are participating fully and if the teacher has set up the
activity properly and can give sympathetic and useful feedback,
they will get tremendous satisfaction from it. Many speaking
tasks (role -playing, discussion, problem-solving, etc) are

intrinsically enjoyable in themselves.>

5 Jeremy Harmer, How To Teach English, (England: Longman Person, 1998), p. 88
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1. The Problems of Speaking

In learning speaking, the students have difficulties to perform their
speaking ability; they are afraid of having mistakes when they speak in the
class,v and they do not have motive to express their ability, because of limited
vocabularies. To make the speaking classl work and to improve the students’
ability in speaking skill is not easy, because the students usually keep silent
and just listen to what the teacher says rather than take a part in the speaking
activities.

According to Ur said that, “The students have difficulties to perform their
ability in speaking English”, they are:

a. Inhibition: students are often inhibited-about trying to say things in a
foreign language in the classroom: worried about making mistakes,
fearful of criticism or losing face, or simply shy of the attention that their
speech attracts.

b. Nothing to say. Even if they are not inhibited, you often hear learners
complain that they cannot think of anything to say: they have no motive
to express themselves beyond the guilty feeling that they should be
speaking.

¢. Low or uneven participation. Only one participant can talk a time if he
or she to be heard, and in a large group this means that each one will have
only very little talking time. This problem is compounded by the tendency

of some learners too dominate, while others speak very little or not at all.
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d. Mother-tongue use. In classes where all, or a number of the learners
share the some mother tongue, they may tend to use it because it is easier,
because it feels unnatural to speak to one another in a foreign language,
étid because they feel less ‘exposed’ if they are speaking their mother
tongue. If they are talking in émall groups it can be quite difficult to get
some classes-particularly the less disciplined or motivated ones-to keep to
the target language.®
Another préblem in speaking is TTT (Teacher Talking Time).

Sometimes the teachers were not realizing that they spend talking in class.

Classes are sometimes criticized because there is too much TTT (Teacher

Talking Time) and not enough STT (Student Talking Time). If a teacher talk

and talks, the students will have less time to practice their abilities in

speaking. For these reasons, a good teacher should maximize STT (Student

Talking Time) and minimizes TTT (Teacher Talking Time).’

In relation with those factors above, it needs the teacher’s creativity in
making the teaching learning process runs well and enjoyable. The teacher
should be aware in leading the activity used in speaking class. A good
technique will not successful in a class if there is no cooperation between
teacher and his students. A good teaching is the teacher should not dominate

the class or interfere too much in the activity, but let the students practice

® Penny Ur, A4 Course in Language Teaching, (Cambridge: Cambridge University Press,
1996), p. 121.

7 Jeremy Harmer, How To Teach English, (England: Longman Person, 2007), p. 38.
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using the target language. On the part of students, they can use their time
maximally to practice or improve their speaking ability.

In teaching speaking, the teacher must decrease about all of the problems
abové; one of the way to solve it which is motivating the students to speak up
in the classroom. And the solutions to incgease motivation of the students are:

a. Make instructional goal explicit to learners.

b. Break learning down into sequences of achievable steps.

¢. Link learning to the needs and interest of the learners

d. Allow learners to bring their own knowledge and preventative into the
learning process.

e. Encourage creative language use.

f.  Help learners to identify the strategies underlying the learning tasks they
are engaged in.

g. Develop ways in which learners can record their own progress.*

Types of Interactive Activities

In order to help the students improving their speaking skill, the teacher
should find the appropriate strategies and method to use the target language
effectively in the classroom. There are several types of interactive activities

that can be used in teaching speaking class, they are:

p. 234,

¥ David Nunan, Second Language Teaching and Learning, (USA: Heinle Publisher, 1994),
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Information gap actives

We often interact with other people to give on ask for information. If
one learner knows or can see something that other doesn’t, this gives
Atﬁem a guinea reason to speak. Here are some examples: - Describe and
draw— one learner has a picture and has to describe it to a partner, who
draws picture. - Describe and identify— Learners have to arrange object
according to instructions from a partner, and etc.
Discussion Activities

We also speak to give our opinions or to hear other people’s
opinions. Discussion activities give learners the chance to speak more
freely and express themselves. It is helpful to structure a discussion
activity by giving learners enough information about what they will be
talking about, and giving them enough time to think about what they
want to say. Some examples include: - Surveys— learners carry out a
survey of their class (or others) on a topic of their choice, for example,
how many people have pets and what kind they are. Survey can also ask
for opinions rather than fact, for example; what do you think about
keeping pets'} Learners can then talk about the result of the surveys in
class. - Discussing and solving problem — the functional-situational
drill for giving advice (“you should....”) can be made into more

interactive activity which practices fluency by giving the learners longer
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problems to discuss and give advice on. For example, you can give
learners invented letters from problem pages, or get them to talk about
particular difficulties they have in learning English. Learners can also be
given more practical problems to solve, such as preparing for an exam.
Role - Plays

These can be like mini-dramas. Each learns is given a character and a
card with some information on it which can include information about
their role and the situation. With other learner in a group they have to act
out a situation as if they were the people on their card.

Games

Games are often useful to liven up a lesson. Some examples of giving
speaking practice include: - I spy — the teacher chooses something from
the classroom, for example, the black board, and says to the learners, “I
spy with my little eye something beginning with b, giving them only the
first letter. The students have to guess what it is. Learners can also play
this in groups. - Twenty question — the teacher thinks of a famous
person. The learners have to ask yes/no question to find out who the
famous person is, for example; “is he a man?”- ‘Yes’, ‘Can he sing’? -

‘No’ Learners can also play this game in groups.
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¢ Informal Interaction
The teacher and class can interact informally, asking each other what
they are going to do at the weekend, talking about recent news stories,
télling jokes or personal stories. The teacher can ask the learners to
prepare a joke or story to tell the rest of the class.’
3. The Characteristics of a Successful Speaking
a. Learners Talk a Lot
As much as possible of the period of time allotted to the activity is in
fact occupied by learner talk. This may seem obvious, but often most
time is taken up with teacher talk or pauses.
b. Participation is Even
Classroom discussion is not dominated by a minority of talkative
participants: all get a chance to speak, and contributions are fairly evenly
distributed.
c. Motivation is High
Learners are eager to speak: because they are interested in the topic
and have something new to say about it, or because they want to
contribute to achieving a task objective.

d. Language is of an Acceptable Level.

® Cora Lindsay with Paul Knight, Learning and Teaching English “A Course For Teacher ",
(New York: Oxford University Press, 2006), p. 65-67
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Learners express themselves in utterances that are relevant level, easily
comprehensible of language accuracy.”
4. Measurement of speaking proficiency

To know the achievement that has been made by the students after doing
discussion technique, their speaking abiljty will be measured by using FSI
(foreign service instate) proficiency. There are five supporting components
have rating range from 1-6 with different weighting point (from the lowest to
the higher).

The speaking measurement contains of some components elaborated
from students’ speaking proficiency including their accent, grammar,
vocabulary, fluency and comprehension. !

The components of speaking proficiency are:
> Accent
a. Pronunciation frequently unintelligible.

b. Frequent gross errors and a very heavy accent make understanding
different require frequent repetition.
c. Foreign accent requires concentrated listening and mispronunciation lead

to occasional misunderstanding and apparent errors in grammar or

vocabulary.

* Penny Ur, A Course in Language Teaching, (Cambridge: Cambridge University Press,
1996), p. 120,

"' Jack C. Richars and willy A. Renandya, Methodology In Language Teaching, (Cambridge;
Cambridge University Press, 2002), p. 220 — 224.
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Marked foreign accent and occasional mispronunciation which do not
interfere with understanding.

No conspicuous mispronunciation but would not be taken for a native
spéaker.

Native pronunciation, with no trace of foreign of foreign accent.
Grammar

Grammar almost entirely inaccurate expect in stock phrases.

. Constantly errors showing control of very few major patterns a frequently
preventing communication.

Frequently errors showing some major patterns uncontrolled and causing
irritation and misunderstanding,

Occasional errors showing imperfect control of some patterns but no
weakness that cause misunderstanding.

Few errors, with no patterns of failure.

No more than two errors during the interview.

Vocabulary

Vocabulary is in adequate for even the simplest conversation

. Vocabulary limited to basic personal and survival areas (times,
transportation, etc).

Choices of words sometimes in accurate limitation of vocabulary prevent

discussion of some common professional and social topic.
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. Speech is occasional hesitant, with some unevenness cased by rephrasing
and grouping words.

. Speech is effortless a smooth, but perceptible nonnative in speech and
evenness.

Speech on all professional and general topics as effortless and smooth as a
native speaker’s.

Fluency

. Speech is also halting and fragmentary that conversation is virtually
impossible.

. Speech is slow and uneven expect for short or routine sentences.

. Speech is frequently hesitant and jerky, sentence may be left
uncompleted.

. Speech is occasional hesitant, with some unevenness cased by rephrasing
and group word.

Speech is effortless a smooth, but perceptible nonnative in speech and
evenness.

Speech on all professional and general topics as effortless and smooth as a
native speaker’s.

Comprehens;ion

. Understand too little or the simplest type of conversation.

. Understand only slow, very simple speech on common social and touristy

topics, requires constant repetition and rephrasing.
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¢. Understand careful somewhat simplified speech directed to him with
considerable repetition and rephrasing.

d. Understand quite well normal educated speech directed to him but
réquires occasional repetition and rephrasing.

¢. Understand everything in normal educated conversation except for very
colloquial or low frequency items, or exceptionally rapid and slurred
speech.

f. Understanding everything in both formal and colloquial speech to be
accepted of an educated native speaker.

To determine the description of each category, the writer will use a

weighting table.
Table 2.1: Weighting Table

Proficiency Description 1 2 (3 4 5 6
Accent 0 1 2 2 3 4
Grammar 6 | 12| 18 | 24 | 30 | 36
Vocabulary 4 | 8 (12|16 |20 | 24
Fluency 2 4 6 8§ | 10] 12
comprehension 4 8 [ 121519 23




The Total Scores Will Be Interpreted Into Conversion Tale

Table 2.2: Conversion Table

24

Total score FSI level
16 -25 0+
26-32 1
33-43 1+
43 - 52 2
53-62 2+
63-72 3
73-82 3+
83-92 4
93-99 4+

The sign” (+) indicates a position halfway between two levels. For example

2+ means that it falls between level 2 and 3.

The descriptions of FSI level proficiency there are five point scales as

follows:

1. Able to satisfy minimum courtesy requirements. Can ask and answer questions

on very familiar topics; within the scope of his or her very limited language

experience, can understand simple question and statement.

2. Able to deal with routine social exchanges. Can handle with confidence but not

with facility the simplest type of conversation, including introduction and chat

about autobiographical information.
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3. Able to speak with sufficient structural accuracy and appropriateness and
vocabulary to participate effectively in most informal conversations on
practical and social topics. Can discuss particular interest and special fields of
compéfence with reasonable case: comprehension is quite complete for a
normal rate of speech, vocabulary is broad”enough that the he or she rarely has
to grope for a word: accent may be obviously foreign: control of grammar is
good: errors never interfere with understar;ding and rarely disturb the native
speaker. |

4. Able to use the fluently, accurately and appropriately on all levels normally
pertinent to conversational needs. Can understand and participate in any
conversation within the range of his or her experience with a high degree of
fluency and precision of vocabulary.

5. Conversational proficiency equivalent to that of an educated native speaker has

complete fluency in the language such that his or her speech on all levels is fully
accepted by educated native speakers in all of its features, including breadth of

vocabulary and idiom, colloquialism and pertinent cultural reference.

C. Discussions technique
Discussion is a kind of communicative activity that easier to be applied. It is
one of the speaking activities that can be used in the classroom. The discussions
are two or more people talking about the problem. Discussion can also be said as a

method in teaching learning process. Through discussion, students gain practice in
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thinking trough problems, formulating arguments and making counter arguments
and responding critically to diverse point of view. It is one of ways in delivering
the material in which tﬁe teacher gives the opportunity for the students (or group of
the studenfs) to hold a science discussion. This activity is done in order to collect
the arguments, or opinions make a conclusion with some alternative ways in
solving the problems.

There are three main procedures in order to the discussion flows smoothly.
Firstly is prepare or pre-discussion. In this part we can state of the objective of
discussion so it is in line with the intended result, prepare topics for the discussion,
allocate the time, arrange the seat and prepare the presenters. Secondly is
presentation or discussion. In this part the students and teacher taking action. The
students are presenting their opinion and having to reach other under the teacher
guidance. The last is post-discussion; the students have to conclude various

opinions while the teacher gives feedback and evaluate the discussions process.'?

1. Kinds of Discussion Techniques
According to Arends said that, “There are three strategies that can be
used in teaching speaking using discussion techniques”, they are:
- Think pair share: this strategy is one of cooperative learning that

increase the students’ participation. In this strategy, the students are put

2 1bid., p. 227
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into pairs to discuss, time is given for individual to think, respond and
participate in discussion activities.

- Buzz group: class is divided into small group (4 to 8) who are given a
short period of time to discuss a problem and come up with one or two
Ideas to report to the full class. This type of group is used often with
problem solving and creativity. The buzz group can be used with critical
thinking skills.

- Beach ball: this technique is effective to the young students to
participate in discussion activities, the students should speak one by one.
The teacher gives a ball to one of the students to start the discussion, and
then throw the ball to another student to speak up and the others raise
their hand to get the ball, and get time to speak."

As Scrivener stated that:

“There are four typical arrangements common in English language
teaching classrooms: whole class; small groups, pairs work and individual
work. It is often useful to conclude a variety of groupings in a lesson. "

2. Material Selection

Before going on the field, the teacher should prepare what he is

going to do and use in the teaching learning process. Selecting the material is

very important thing for the teacher. After deciding a suitable technique,

" Richard 1. Arends, Learning To Teach: Belajar Untuk Mengajar, (Yogyakarta: Pustaka
Pelajar, 2008), p. 95-96.
" Jim scrivener, learning teaching, (Macmillan ; Macmillan Heinemann, 1998), p.29
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teacher has to come up with some materials that have correlation with the
students’ interest, needs and their background knowledge. According to
Madden and Rohlck said that,

“There are many sources that can be used in teaching speaking by using
small-group discussion, they are: topics of current interest (e.g. magazine,
newspaper), sources can be taken from journals; and sources can be taken
Jrom phenomenon in the daily life”."

Baker and Westrup statedthat: The students need to practice real
communication. They can talk about:'s
a. Talking about their lives;

b. Talking about news;
c. Expressing their ideas;
d. Discussing issues.

While according to Nunan said that:

“There are some criteria in choosing materials within a learner-
centered curriculum, which are, the materials should reflect the outside
world. Then the material should also foster in dependent learning by raising
the consciousness of the learners and making them more aware of learning

process. Next, the materials should be designed so that capable of being used

' Carolyn G. Madden and Theresa N. Rock, Discussion and Interaction In The Academic
Commum'?/, (USA: The University Of Michigan Press, 2000), p. 55

'° Joanna Baker and Heater Westrup, Essential Speaking Skill, (Britain: Continuum, 2005),
p.7
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in variety of ways and also at different proficiency levels. The last, the

materials could reflect the socio cultural context within which they will be

used. V!

3. The implementation of Discussion Technique
Trough this way, the students’ cognitive aspects will be developing
because they are involved in gaining ideas. While harmer also states certain
procedures to apply the discussion in a class as follows:

a. Divide the class into small group consists of 5-7 students.

b. Give each group different discussion topic.

c. Allow the group to discuss their perspective topics for at least ten
minutes.

d. Allow one of the members from each group to report on the groups’
collective thought to entire class.

e. When the spokesman of a group presents the opinion, the teacher asks
the other to listen to him and let them to give their reactions whether
arguing or asking for clear explanation.'®
Sometimes in a class, we quite often find that the role of the teacher is

dominant and make the students act passively during the lesson. According to

Harmer said that:

" David Nunan, Lénguage Teaching Methodology, (New York: The McGraw-Hill
Companiﬁs. 1998), p. 99

Jeremy Harmer, The Practice Of English Language Teaching, (New York: Oxford
University Press, 1998), p. 91
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“There are several roles for the teacher, they are: (1) the teacher as
controller, the teacher or controllers take the roll, tell students things,
organize drills, read a loud, and in various other ways exemplify the qualities
ofa ieacher-ﬁ'onted. (2) the teacher as organizer, the teacher organizes the
students to do various activities, gives the students information, telling them
how they are going to do the activity, putting them into pairs or groups, and
finally closing things down when it is time to stop. (3) the teacher as
assessor, the teacher acts as assessors, offering feedback on performance,
handing out grades, saying whether students can pass to the next level, etc.
(4) the teacher as prompter, the teacher gives clues or hints when students
are lost for words, often we have to prompt students in monolingual groups
to speak English rather than using their mother tongue. (5) The teacher as
participant, the teacher acts as participant when the students’ activities
happened, we might want to join in their activity. (6) The teacher as
resource. In this activity, the students may still have need of their teacher as
a resource. They might want to know information in the middle of an activity
about that activity or they might want information about where to look Jor
something — a book, or a web site for example. This is where we can be one
of the most important resources they have. (7) The teacher as tutor, when
students are working on longer projects, such as a piece of writing or
preparations for a talk or a debate, we can act as a tutor, working with

individuals or small groups, pointing them in directions they have not yet
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thought of taking. In such situations we are combining the roles of prompter,
and resource, acting as tutor. (8) The teacher as observer. In this activity the
teacher will observe what the students do (especially in oral communicative
acti;:fties) so that we can give them useful group and individual feedback.
The teachers do not only observe studer;ts in order to give feedback. They
also watch in order to judge the success of the different materials and
activities that they iake into lessons so that they can, if necessary, make
changes in the future”."
4. The Advantages of Discussion Techniques

There are many advantages of using discussion techniques according to
Celce and Murcia, as follows:

a. The learners speak more frequently and with longer stretches of speech.

b. The produce more interaction modification directed at one another.

c. They utilize a wider range of language.

d. An especially important effect related to cultural differences is that the
observable inhabitations to speak in larger classes tend to disappear in
small group work.?

In the discussion session, the teacher, does not dominate the class.

However the teacher’s role is still important such as in giving instruction and

*® Jeremy Harmer, The Practice of English Language Teaching, (New York: Longman, 2003),
p. 56-62

, _* Marianne Celce and Murcia, Teaching English as a Second or Foreign Language, (United
States: Heinle and Heinie, 2001), p. 28
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direction. Both the teacher and the students take their own roles in the
activity. Working in groups, students can talk about their own ideas, opinions
and real-life facts and situations and develop real spoken communication
skill.
According to Baker and Westrup state that group discussion are
important because they are:
a. Give all students lots of speaking practice.
b. Allow the quieter or weaker students to speak to another instead of
speaking in front of the whole class.

c. Teach students to help each other their learning.*

?! Joana Baker and Heater Westrup, Essential Speaking Skill, (Britain: Continuum, 2005),
p- 23



CHAPTER III

RESEARCH METHOD

This chaf)ter is focused on a description of the research design, research location
and subject, research procedures, research instrument, data collection technique and

data analysis technique. All of those elements are discussed as follows:

A. Research design

The research is classified as collaborative classroom action research that is
used to get the information about students’ speaking ability while they are giving
opinions or arguments in small group discussion. It is evaluative and reflective
process, which helps the teachers to explore and examine the aspects of teaching
and learning process, and to take an action, as it aims to bring about change and
improvement in practice. According to Burn said that:

“Action research is contextual, small -scale and localized- it identifies and
investigates problem within a specific situation. It is participatory as it provides
Jor collaborative investigation by team of colleagues, practitioners and
researcher”.!

Action research is classroom-based research conducted by teacher
collaborates with the researcher in order to reflect upon and evolve their teaching,

to investigates, changes a better practice and increases the learning process. As

' Anne Bums, Collaborative Action Research Jor English Teachers, (New York : Cambridge
University Press, 2003). P. 30

33



34

Arikunto said that: “In collaborative action research, the researcher acts as
observer who observes the teachers and the students’ activities when teaching and
learning process take place. Meanwhile, the real teacher acts as practitioner who
applies the technique.

Action research has some main procedures that follow certain cycles. It
means that the implementation of discussion technique was repeated four times in
order to prove and investigate if discussions promote the students’ speaking
ability. The writer, teaches the students as a classroom teacher. The teacher
explained the rules of activity that they will be going to do. Then, for the first
meeting, the writer did the observation at the students’ activity when the writer
gives several topics for the students to discuss. At the second meeting, the writer
found the effective or proper implementation of group discussion, which could
improve the students’ speaking ability.

The design of classroom action research that used in this study is a cyclical
process which consists of four steps adapted from Kemmis and Mc Taggart as
mentioned bellow:

1. Planning
2. Action
3. Observation

4. And reflection

? Suharsimi Arikunto, Et Al., Penelitian Tindakan Kelas. (Jakarta : PT. Bumi Aksara, 2008),
cet VIL. p.17
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The detailed model was illustrated as follows:

Reflect

Cycle | 0 observ

Reflect

Cycle 2 0 obscrve Action

A A

The first step of the study is begun by doing preliminary study in teaching
learning process at the second grade of MAN I Bojonegoro. The writer wants
to know about the students’ speaking activity to identify the class problem.

In the first preliminary study, the writer meets the headmaster of MAN I
Bojonegoro to talk about the plan to do the research in that school. Then the
writer meets the English teacher at the second grade for an informal interview
and does direct observation in teaching learning process.

Interviews are a popular and widely used means of collecting qualitative
data. According to Arikunto said that, “Interview is the technique of data
collection which is done by‘ the researcher or interviewer with dialogue to get

the information of the interviewer”.’

* Suharsimi Arikunto, Prosedur Penelitian, (Jakarta : PT. Rineka Cipta, 2002), Cet V. p.132
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Interview can be conducted through a variety of participant combinations:
teacher to teachers, teacher to learners, and learner to learners, researcher to
teachers, teacher to researchers, and researcher to students.

As Burn said that:

“Interview can be undertaken witfz individuals or with groups of
interviewees. Individual interviews are clearly more time-consuming and a
group interview has the advantage of enabling the interviewer to collect more
data from a greater number of people on a single occasion”*

Observation is mainstay of action research. The writer observed the
students classroom behaviors, interactions, event, and situation. It is spend
more time ‘just looking’ but taking conscious notice of the situation in a fresh
and more objective light.> After doing an informal interview with the English
teacher and classroom observation, the analysis was found. The data from
preliminary study is used to set up a plan action.

In planning step, the writer and the English teacher prepared about the
lesson plan, instruments, and everything we need. In the observing, the
researcher collected the data how can the discussion technique be implemented
in teaching speaking class. Then reflecting, the writer focused on making

judgment whether the study is successful or not, thinking back on what the

¢ Anne Burns, Collaborative Action Research For English Teachers, (New York: Cambridge
Universit?' Press, 2003). p.119
Ibid., p.80
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teacher has done in implement the action and on the students’ behaviors in the

class. Then, the writer sends the proposal to headmaster of MAN 1 Bojonegoro.

B. Research Setting and Subject

This study is conducted at MAN I Bojonegoro. The writer chooses this school
as the object of this study for some reasons. First, this school is included one of
famous schools in Bojonegoro. Second, this school is far from the main road so the
situation is not very crowded. Then, discussion technique is rarely used in teaching
learning process.

The subject of tlus study is the students and the teacher at the second grade.
Actually there are eight classes, which are from XI 14 of science department and
XI 1- 4 of social department. One class of the second grade consists of 4041
students. The writer chooses XI-4 of science department because according to the
English teacher there, “The students’ speaking competence that class is quite good
than the other class and the class is homogeny™. Therefore it is suitable to make the
students speak or active in speaking class. And the writer collaborates with the

English teacher of that class is Mr. Drs. Nugroho Kh.M.Pd.

C. Research Procedure

This research is conducted at the following procedures: preliminary study,

planning, implementing, observing, and reflecting.
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Preliminary study

In the first step the writer did preliminary study to get any information
about the way and the model of teaching and learning English at MAN 1
Bojonégoro, especially in teaching and leamning process of speaking
competence. the writer meets the headmaster of MAN I Bojonegoro to talk
about the plan to do the research in that school. Then the writer meets the
English teacher at the second grade for doing interview and did direct
observation in teaching learning process. The writer observed the students
classroom behaviors, interactions, event, and situation. After doing an
informal interview with the English teacher and classroom observation, the
analysis was found. The data from preliminary study is used to set up a plan
action.
Planning

In relation to the application of action research, the writer makes a

prior preparation to the implementation of the action based on preliminary
study. In this case, the writer prepares a suitable model of discussion
technique in speaking activities, designs a lesson plan, and prepares
instructional material, prepares media, instrument, and criteria of success and

tests.
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Implementing

After planning is finished, the writer implements the discussion
technique in the classroom based on the lesson plan that has been made.
While the students doing discussion; the writer records the students’ speech
and observes the classroom activity by using observation checklist, and
collaborates with the teacher.
Observing

Observation is done to identify the classroom activities during the
teaching and learning process. In the observing, the writer used an
observation checklist and notes taking in carrying out her observation. The
results of observation checklist and notes taking can be input for the
improvement of the teacher performance in the next meeting.
Reflecting

Finally, reflecting is concerned with analysis and feedback. According
to Ur said that:
“Feedback is the information that is given to the learner about his or her
performance of a learning task, usually with the objective of improving their
performance. Feedback has itwo main distinguishable components:
assessment and correction. In assessment, the learner is simply informed how
well or badly he or she has performed. While, in correction, some specifics

information is provided on aspects of the learners’ performance: through
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explanation, or provision of better or other alternatives, or through elicitation
of these from the learner”

In this stage the writer deals with thinking back on what the teacher has
done inAimplcmenting the action and on the students’ behaviors in the class.
The writer can give score to value the students’ presentation especially to
their speaking proficiency. It is based on the result of the observation and

notes taking. The result of the reflecting can be input in the next cycle to be

better.

D. Research Instrument

Research instrument is a mean to collect the data, some instruments are
needed. The first is an Observation Checklist, there are two observation
checklists employed. The observation checklists for the teacher are used to
observe and check the teachers’ activities when she taught in the classroom.
While the observation checklists for the students are used to observe the
students’ activities during the teaching and learning process in the classroom.

The second instrument is notes taking. Notes taking are used to
investigate the teachers’ and the students’ activities, which contains the
description of what the observer heard, saw, experienced and tapght when

collecting the data during the teaching and learning process in the classroom.

¢ Penny Ur, A4 Course In Language Teaching, (Cambridge : Cambridge University Press,
1996), p. 242
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The third is assessment forms. 1t is used to measure the students’
speaking ability in the classroom. In this case, the assessments are conducted
at the end of cycle. The scores of the students can be measured using FSI
(foreigri service instate) proficiency. That was discussed in chapter II.

The forth is Questionnaires. The questionnaires are used to know the
students’ opinion on the strategy of discussion technique in teaching
speaking. Questionnaire is the instrument that contains some written
questions including attitude, opinion, preference, and information. It is also
used to know whether the strategy is helpful to solve their problem in
speaking class. The questionnaires consist of 20 question items and it is done
after the students finish doing the speaking activity.’

The fifth is recording. The writer uses tape recorder to record the
students’ activities in every meeting. This is used to know about the weakness
of the students’ ability in speaking class using discussion technique.
According to Burn said that:

“Recording can be used to obtain general observations and impressions
of the classroom or alternatively to focus on specific concerns such as a.pair
work interactions, the amount of learner talk generated through particular

activities, or the analysis of critical incidents.

” Burhan Nurgiyantoro, Penilaian Dalam Pengajaran Bahasa dan Sastra, (Yogyakarta : PT.
BPFE, 2001), p.54

* Anne Burns, Collaborative Action Research For English Teachers, (New York: Cambridge
University Press, 2003), p.49
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E. Data Collection Technique

In this study the writer uses several ways of collecting the data, they are:

First is, Observation. Here the writer observes directly to the students’
activity when they were doing discussion. She identified the weakness and the
strength of the implementation of group discussion technique.

In this technique (observation), the writer makes the form of observation
and gives checklist (V) to every item. The form of observation to the teacher may
comprise about the way of the teacher to make the students understand about the
material. Then, the form of observation to the students may comprise whether the
students can give responses to the teacher explanation or not. And the form of
observation to the materials may comprise whether the materials are
understanding and interesting or not. According to Kunandar said that: “In
observation, the researcher can do the observation with observation guide (form
and checklist), field notes, daily Journal, observe the activity in the class, the
description of class interaction, recorder, or class mapping »9

Second, notes taking, the writer takes a note on the students’ activity
whether the students active in the discussion or not. The writer takes a note on
the students’ mistak'e and errors of pronouncing the words, arrange the sentencé,

and phrase, than takes a note on the classroom situation.

? Kunandar, Penelitian Tindakan Kelas, (Jakarta: PT. Raja Grafindo Persada, 2008), p. 143
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Third, recorder, the writer records the students speaking activity in order to
find the weakness and the strengths of their speaking ability. Besides, it will help
her to arrange plans for the next meeting and to know the improvement made by
the students.

Fourth, assessment forms, in this context, the writer assess the students’
speaking proficiency using FSI model. The writer repeats this activity until four
times. It is conducted at the last on each meeting.

The last is questionnaires. In this case, the writer wants to know about the
students’ responses and the students’ opinion on the strategy of discussion
technique in speaking, The questionnaires are consists of 20 question items. It is

done at the last meeting.

F. Data analysis
After collecting all of the data, the writer analyzes the data obtained from
the four meetings. The data were categorized in three parts; the first is the data
which concerning with the result of the student’s and the teacher’s activities
during teaching and learning process in the classroom when the discussion
technique is implemented. The second is the data which concerning with the
student’s responses afler discussion technique is applied, and the last data which

concerning with the students’ scores of speaking class during the implement of

discussion technique.
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The student’s score of speaking from each component; accent, grammar,
comprehensible, vocabulary, and fluency, were measured by FSI weighting table.
Finally, the total scores are also presented in the words in order to makes clear

the progress of the students’ speaking ability.



CHAPTER IV

RESULT AND DISCUSSION

In this chapter, the writer describes the result and discussfon. The data
obtained is expected to be able to answer the research problem mentioned in the
first chapter, which are: how is the implementation of discussion technique in
teaching speaking skill, how about the students’ responses after the
implementation of discussion technique, and how about the progress of the
students’ speaking competence after the implementation of discussion technique.

To answer the first question, the writer needs to describe the implementation
of discussion technique in teaching speaking skill and the data obtained from the
result of the observation checklist. The data are aléo supported with note taking
and students’ speaking record. In the teaching and learning process are inclﬁded
the teacher activity, the students’ activities and the materials when teaching
speaking by using discussion technique.

To answer the second question, the writer needs to describe the students’
responses after the implementation of discussion technique. The students’
responses can be obtained from the results of questionnaires forms which are given
to the students in the last meeting. The data are described by using percent in each
question.

To answer the third question, the writer needs to describe the progress of the

students’ speaking competence after the implementation of discussion technique.
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To know about the progress of the students’ proficiency in speaking, the writer
obtained the data from the score of students’ speaking proficiency in each meeting.
The students’ score measured by using FSI level proficiency.

The writer describes the results and findings based on the explanation above.

To make clear, the writer elaborated them one by one in the following section.

A. Explanation of object the study
1. Profile of MAN I Bojonegoro

MAN 1 Bojonegoro, was born based on the minister of religious
certificate No. 17/1968, at that time the name was SP IAIN (Sekolah
Persiapan Institut Agama Islam Negeri), and the status still private education,
the place was in the mosque “Darussalam” Bojonegoro.

Then the status of that school exchanged became state — school on
1979/1980, the place exactly at Jl. Monginsidi No. 160, Sukorejo,
Bojonegoro. Based, on the minister of religious certificate No.
IV/PP.06/KEP/174/1998. On February 20", 1988 that this school was
determined as MAN MODEL. The first leader is H. Imam Sudja’i from 1975-
1980. The second leader is Drs. H. Tauhid Anwar from 1980-1989. The third
leader is Drs. H. Munandar from 1989-1999. The fourth leader is Drs. H.
Kasan, M.Pd from 1999-2008. And the fifth leader is Drs. H. M. Asyik

Syamsul Huda, M.Pd from 2008 until now.
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MAN I Bojonegoro was build for about + 28 years ago. It was near with
several schools. From the southeast is SDN 3 Pacul, then MAN I, MAN 2,
MTsN I and SMAN 3 Bojonegoro. This condition as challenges for MAN 1
Bojonegoro becomes competitive in competition with the other schools in that
area. As MAN model, this school was offered the superior quality in
achievement, competitive in competition, religious in action, and has the
products and potentials better for the future. The teaching and learning
process was started from morning until afternoon. This was happened from
7.00 AM until 13.30 AM.

The facilities of MAN I Bojonegoro were:

Table 4.1
No Name of room : Total Condition
1 | Classroom 24 Good
2 | Library Room 1 Good
3 | Science Lab Room 3 Good
4 | Leader Room 2 Good
5 | Teacher Room 1 Good
6 | Administration Room 1 Good
7 | BK Room 1 Good
8 | Mosque 1 Good
9 | UKS Room 1 Good
10 | Osis Room 1 Good
11 | Warehouse 1 Good
12 | Lavatory l Good
Total 43




2. The structure organization of MAN I Bojonegoro
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B. THE FINDINGS OF THE STUDY

1. The Result of Teaching and Learning Process
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The first stage of the cycle, the writer was invited by the English teacher

of second grade of science department to come in to the class. Before the

teacher started the teaching and learning process, the English teacher said to

the students that there was a researcher wanted to do the research in their

class. And the teacher hoped to the students, that they could respect, support,

and did what the teacher asked. Then the teacher gave time to the writer to

introduce herself to the students, and explain about the plan and the aims of

her resecarch. The English lesson would be taught by the writer for four
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meetings, and the writer would teach the students by using discussion
technique in teaching learning process.

After that the English teacher started the teaching and learning process.
The writer observed directly the students’ speaking activity during the
teaching and learning process take place. After doing classroom observation,
the analysis was found. The writer found several phenomenon in the class,
they are: - the students’ motivation in learning English especially in speaking
skill was also still low, and the situation in the class was crowded, it might
caused there were many students in one class, that was consist of 41 students,
it was too much. Then the teacher technique in the class less motivated the
students to be active in the class, and there was too much TTT (teacher talking
time).

Then the writer discussed with the English teacher to make a plaﬁ, to
prepare the instructional material, to prepare the instrumént and media, to
prepare everything needed for the next meeting.

a. The First Cycle
Based on the information from pre-observation study, the writer and
the teacher tried to solve the problems by using discussion technique. The
writer made a lesson plan to conduct the first cycle. Then the writer and
the teacher chose the topics given at the first cycle and prepared the
observation checklist, recorder, and assessment of the students’ speaking

ability.
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The first cycle was held on December 23rd, 26th 2009. The duration
was 2 x 45 minutes at the first and the second meeting. In the first cycle,
the writer acted as a classroom teacher and the English teacher as the
observer.

The first meeting was held on Wednesday, December 23rd 2009.
The topic given was “Watching TV and using internet.” (See Appendix V)
before starting the lesson, the English teacher checked the students’
attendance. Then, she greeted the students and introduced the rules how
the discussion should be conducted. Since the main objectives was (o
enable the students to share their opinion therefore the writer reminded
them about the expression used to ask and give opinion, and expression of
agree or disagree.

Next, the writer gave the simple game “last letter” to the studénts.
Then, the writer divided the students into four groups. After that, the
students were asked to share their topic with their friends’ in-group. For
the first and the third group they get topic about “watching TV” and
“Using internet” for the second and fourth group. When the students were
discussing the topic given in-group, the writer observed the students’
activities. The writer gave opportunities for the students to ask question
when they found difficulties in using words. Some of the students were
debating by using their native language and some other just kept silent. It

seemed that they were afraid in expressing their ideas. Because of limited
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vocabularies, the spokesman of each group was asked to present the result
of their group discussion in front of the class. Then the writer appreciated
them by saying “good” or “very good” in order that the students were
always motivated to be active in speaking class. Besides, their friends also
clapped their hands to appreciate their friends, although some of the
students did not pay attention and they just busy their own work.

In this meeting the students’ activities were not run maximally
because of the time is limited. The writer assessed the students’ speaking
skill by giving some questions that related to the topics to check their
understanding. When the time is over, the teacher told to the students that
they have speaking tests for the next meeting.

As the result of the fist meeting the observer was found some of the
student’s mistake and errors when they said something in Engiish.
However, these errors did not influence their underétanding or even
preventing the discussion. There are some examples of their mistakes:

Internet is a modern technology who is very important

- From the internet we can got many knowledge

- After watch TV we can got the information

- There is many knowledge of watching TV
The Corrects are:

- Internet is a modern technology that is very important
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- From the internet we can get many knowledge
- After watching TV we can get the information
- There are many knowledge of watching TV

The second meeting was held on Saturday, December 26th, 2009.
The topic given was “watching TV and Using Internet” (see Appendix V).
The procedures were different with the first meeting. And the time was
longer than the first meeting, the students had much time to discuss with
their friends in-group. Before starting the activities the teacher gave some
vocabularies that related with the topics. It was used to enrich and improve
the students’ vocabularies. The teacher gave a game (guess the words) to
the students that made them more relax and enjoy. Then the students
discussed the topic in a group. When they discussed, the writer observed
the students’ activities by walking around and stopping in each groﬁp to
correct their grammar mistakes and helping them to uée the appropriate
vocabulary. It was done in order not to discourage the students to speak.
At this meeting, some of the students seemed enthusiastic although there
was some students did not confidence to speak up. The writer tried to
convince them that making a mistake is a natural thing when learning a
foreign language therefore the students tried to speak English although
sometimes they mixed it with Indonesia language. In this meeting, when

the spokesman presented the result of their group discussion, some the



52

students were have attention, although some of them did not care with the
activity. The conditions were better than the first meeting.

When the students discussed their topic, the students was made
several mistakes in pronunciation i.e. the students said [monei] instead of
[‘mani ] for money, [knowled] instead of [voiid3 ] for knowledge, [ekpencip]
instead of [ikspensiv] for expensive. The other made a mistake in the use
appropriate vocabulary, i.e. the students used “everyday need” instead of
“daily need”, and etc. After the spokesman of each group presgnted the
result of their discussion, and the writer finished her assessing, the writer
and the students discussed the topics for the next meeting.

While the writer was teaching and observing the teaching and
learning process in the class, the English teacher was observing the
writer’s and the students’ action. He wrote some notes and filled in the
observation checklist. After the implementation of the first cycle, the
writer and the teacher analyzed the data comprised the result of the
observation checklist, recording, the score of the students’ speaking
ability, and the note taking which was done by the English teacher.

Based on the result of the observation checklist and the note taking, it
was found several things that can be noted down. There were so many
things happened. The discussion could not be done perfectly. There were
only several students who were active and the other were passive. Because

of the limited time, the writer asked the spokesman of each group to
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present only five items from the several items listed and mention the
reasons. After the spokesman of the group presented the result of the
group discussion, it was known that the students were able to use the
appropriate vocabulary. Besides, they did some grammar and
pronunciation mistakes but corrections were not given. The writer did not
control the time well. In addition, the preparations were less. Considering
those weakness found at the first cycle, the writer and the teacher decide
to do the second cycle.
The Second Cycle

Based on the reflection stages in the first cycle, the writer and the
teacher were found some important point during the teaching learning
process. The results of the discussion between the writer and the teacher
are:
1. The technique could not be done perfectly
2. Some students were passive
3. The teacher did not control the time well
4. The students made mistake in grammar and pronunciation
5. The teacher dominated the activities

From the result of the discussion between the teacher and the writer
above, it could be seen that there were weakness during the
implementation of the first cycle. Therefore, the teacher and the writer

arranged a new lesson to overcome the problems. Because at the first
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cycle found that there were some students were passive and the teacher
dominated the activity. Therefore at the second cycle, the procedures were
added. While at the first cycle, after the students discussed the topic given
in-group then they presented it, at the second cycle, after the students
discussed the topic given in-group, they should share their result with
another group. It means that every group leader should go to another
group to change the information. After that, the leader went back to group
to discuss again. Finally, the leader presented their final discussion in front
of the class. Furthermore, the teacher should be able to control the time
well.

The second cycle was held on December 30™ 2009 and January 02““,
2010. The duration was 2 x 45 minutes at the third and fourth meeting. In
this cycle, the English teacher was as the teacher and the writer was as the
observer.

At the third meeting, the topic given was “Disaster and Drug abuse”
(see Appendix V). After greeting, the teacher checked their attendance.
Then, continued by giving simple game (jumble words). It was made the
students relax. Before starting the activities the teacher gave some
vocabularies that related with the topics, after that the teacher explained
the procedures in conducting discussion to ﬁle students. Before he read the

topic given, he gave the topic sheet to the students. When he was reading

the topic, some students asked some questions about the meaning of some
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words so that the teacher stops reading to explain the meaning of it. When
the students understood the topic given, the teacher asked them to do it
individually. After that, he organized the students into four groups. Before
they started discussing the topic given, the teacher reminded them to use
English as maximum as possible and to use the useful expressions such as
the expression of asking and giving opinion and the expression of agree or
disagree, and gave them some vocabularies that related with the topics.
Then, each group was given a new copy of the topic and they were asked
to make a new list of the items based on the group agreement. When they
were discussing, the teacher observed their activities. When the students
discussed their topic, the students was made several mistakes again in
pronunciation i.e. the students said [abusee] instead of [2bju: z] for abuse,
[porfidden] instead of [fa'vidn] for forbidden, [dangerus] instead of [étémyﬂ
for dangerous, When they finished it, the teacher asked them to write their
result in a piece of paper individually. After that, the spokesman of each
group should go to another group to change information. It means that
they not only asked for the other group result but also conveyed their
group result. Then, they went back to their group to discuss again.

The fourth meeting was held on Saturday, January 2™ 2010. The
topic given was “traffic jam and unemployment” (see Appendix V). The

procedures at this meeting were the same with the third meeting. Before
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starting the activities the teacher gave some vocabuiaries that related with
the topics, some grammar and pronunciation mistakes were still found, but
the teaching-learning process was run smoothly. During the discussing,
the students worked cooperatively with their friends and their willingness
to speak was better compared to the one at the previous meeting

While the teacher was teaching and observing the teaching learning
process in the class, the writer was observing the teacher’s and the
students’ action. The writer took a note, recorded the students’ voice, and
filled in the observation checklist. After the implementation of the second
cycle, the writer and the teacher analyzed the data comprised the result of
the observation checklist, recording, questionnaire, the score of the
students’ speaking ability, and note taking which was done by the English
teacher. |

Based on the result of the observation checklist and ‘note taking it was
found several things that can be noted down. The teaching and learning
process was run smoothly. The teacher controlled the time well. The
students showed cooperative work and they had a great responsibility. It
was shown by a member of the groups who helped the other members who
had difficulties in pronounce some words. It was done before they
changed opinion with another group. The procedures added in this cycle
made all the students participate actively because whether they like it or

not they should speak to change information with another group although
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some of the students were cheating by showing their group result directly
to each other so that they could write it and they did not make a
conversation to change their opinion. The most important thing of this
activity was the students should share their opinion with another group,
and they should discuss again in their group whether they will change
their answer of priorities or not. It means that they also admitted their
friends’ work was better than theirs in term of logical reasons.
2. The Results of Questionnaire
To know the students’ response, the writer gave the students 20
questionnaire items and analyzed it. The results of questionnaire that was gave
to the students at the last meeting.

To measure about the students’ responses, the researcher used pattern

below:

The Total earned
The Score = x 100%
Total of the students

The questionnaire forms can be seen in appendix XII. Below, the result
of questionnaire were analyzed every number of questions one by one. The

results were:
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For question number 1, do the students like English? The results are:

Table 4.2
No Criteria Total
1. | Sangat suka 14,63 %
2. | Suka 80,47 %
3. | Kurang suka 4,87 %
4. | Tidak suka 0%
For question number 2, do the students like speaking? The results are:
Table 4.3
No Criteria Total
1. | Sangat suka 7,31 %
2. | Suka 82,92 %
3. | Kurang suka 4,87 %
4. | Tidak suka 2,43 %

For question number 3, do the students need to know about the rules of

discussion technique? The results are:

Table 4.4
No Criteria Total
1. | Sangat perlu 46,34 %
2. | Perlu 53,65 %
3. | Kurang perlu 0%
4, 0%

Tidak perlu
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For question number 4, do the students like discussion technique in

teaching speaking? The results are:

Table 4.5
No Criteria Total
1. | Sangat suka 24,39 %
2. | Suka 60,97 %
3. | Kurang suka 12,19 %
4, | Tidak suka 2,43 %

For question number 5, do the students active in the discussion when

discussion technique is applied? The results are:

Table 4.6
No Criteria Total
1. | Sangat aktif 4,87 %
2. | Aktif 60,97 %
3. | Kurang aktif 36,58 %
4. | Tidak aktif 0%

For question number 6, do the students often find use English when the

discussion technique is applied? The results are:

Table 4.7
No Criteria Total
1. | Sangat sering 0%
2. | Sering 2,43 %
3. | Kurang sering 46,34 %
4. | Tidak sering 51,21 %
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For question number 7, do the students pay attention to their friends,

when their friends shared their opinion? The results are:

Table 4.8
No Criteria Total
1. | Sangat sering 26,82 %
2. | Sering 60,97 %
3. | Kurang sering 12,19 %
4. | Tidak sering 0%

For question number 8, does the discussion technique helped the students

became more relax in speaking activity? The results are:

Table 4.9
No Criteria Total
1. | Sangat membantu 39,02 %
2. | Membantu 53,65 %
3. | Kurang membantu 7,31 %
4. | Tidak membantu 0%

For question number 9, do the students felt the progress of their speaking

skill when the discussion technique is applied? The results are:Table 4.10

No Criteria Total
1. | Sangat ada 12,19 %
2. | Ada 78,04 %
3. | Kurang ada 9,75 %
4. | Tidak ada 0%
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For question number 10, does discussion technique can make students

more motivated in speaking activity? The results are:

Table 4.11
No Criteria Total
1. | Sangat termotivasi 2,43 %
2. | Termotivasi 85,36 %
3. | Kurang termotivasi 12,19 %
4. | Tidak termotivasi 0%

For question number 11, do the students often find difficulties in

discussion technique? The results are:

Table 4.12
No Criteria Total
1. | Sangat sering 9,75 %
2. | Sering 53,65 %
3. | Kurang sering 29,26 %
4. | Tidak sering 4,87 %

For question number 12, do the students often ask to the teacher when

they find difficulties in discussion technique? The results are:

Table 4.13
No Criteria Total
1. | Sangat sering 12,19 %
2. | Sering 14,63 %
3. | Kurang sering 65,85 %
4. | Tidak sering 4,87 %




62

For question number 13, does the teacher often answer their questions?

The results are:

Table 4.14
No Criteria Total
1. | Sangat sering 29,26 %
2. | Sering 46,34 %
3. | Kurang sering 12,19%
4. | Tidak sering 9,75 %

For question number 14, do the students ever make mistakes during

discussion technique is applied? The results are:

Table 4.15
No Criteria Total
1. | Sangat pernah 2,43 %
2. | Pernah 51,21 %
3. | Kurang pernah 26,82 %
4. | Tidak pernah 14,63 %
For question number 15, does the teacher often correct the students’
mistakes? The results are:
Table 4.16
No Criteria Total
1. | Sangat sering 29,26 %
2. | Sering 63,41 %
3. | Kurang sering 2,43 %
4. | Tidak sering 2,43 %
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For question number 16, does the teacher often motivate the students to

active during discussion technique in speaking activity? The results are:

Table 4.17
No Critcria Total
1. | Sangat sering 43,90 %
2. | Sering 43,90 %
3. | Kurang sering 9,75%
4. | Tidak sering 0%

For question number 17, does the teacher dominate the class during

discussion technique? The results are:

Table 4.18
No Criteria Total
1. | Sangat sering 21,95 %
2. | Sering 53,65 %
3. | Kurang sering 7,31 %
4. | Tidak sering 14,63 %

For question number 18, does the topic interested? The results are:

Table 4.19
No Criteria Total
1. | Sangat menarik 19,51 %
2. | Menarik 70,73 %
3. | Kurang menarik 4,87 %
4. | Tidak menarik 2,43 %
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For question number 19, does the topic help the students to be active in

the discussion technique in speaking activity? The results are:

Table 4.20
No Criteria Total
1. | Sangat membantu 14,63 %
2. | Membantu 80,48 %
3. | Kurang membantu 2,43 %
4. | Tidak membantu 0%

For question number 20, does discussion technique needs to be applied in

their school? The results are:

Table 4.21
No Criteria Total
1. | Sangat perlu 60,97 %
2. | Perlu 36,58 %
3. | Kurang perlu 0%
4. | Tidak perlu 0%

3. The Students’ scores
Below, the students’ score will be presented and described generally, but

to be more specific about every criterion of the students’ score can be seen in

appendix VIII.
Table 4.22
No Students I 11 111 IV
1 | Agustina Ridho Utami 50 52 57 72
2 | Ahmad Khafidzyi 42 46 64 72
3 | Ahmad Khoiril Juhansyah 42 46 52 59
4 | Anna Bi’izatika 40 44 51 58
5 | Arifta Safikoh 36 38 48 62
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6 | Arkham Fanani 50 55 63 76
7 | Aulia Rahma 42 46 55 68
8 | Dian Lina Suryati 40 44 50 58
9 | Duwi Ernawati 42 46 59 68
10 | Eka Cahya Pratama 42 46 59 68
11 | Erna Romadhona Puji Rahayu 36 38 46 56
12 | Ervin Hesti Riyatna 42 46 60 72
13 | Firti Indah Pratiwi 50 55 63 72
14 | Hanindita Indira Suluh Pratiwi 50 52 57 72
15 | Hurin Nadzifah Alkhoiriyah 42 46 62 72
16 | Inayati Rosyida 36 38 63 68
17 | Indah Purnamawati 42 46 52 68
18 | Khusnul Khotimah 40 44 52 72
19 | Lailatul Fitriya 42 46 64 72
20 | Liana Wulandari 36 38 42 53
21 | Meiva Hayatika 42 46 59 68
22 | Miftazhul Choir 42 45 50 59
23 | Muflichatun Nikmah 23 26 28 38
24 | Muh Husni Rifa’i 42 49 52 68
25 | Mu’izzatur Rofi’ath 36 38 45 49
26 | Naimatul Munawaroh _ .23 26 28 34
27 | Nur Fa’ila Maghfiroh 42 46 60 72
28 | Nur Solekahah 23 26 28 34
29 | Nurul Ayni 17 20 26 33
30 | Rindha Widyastuti 50 5§ | 63 76
31 [ Risty Fauziah 16 20 _ 30 42
32 | Sandi Satya Islami 42 46 52 72
33 | Selvia Permata Nigtyas 40 44 52 72
34 | Siti Imroatul Khoiriyah | 43 | 44 | 5l 58
35 | Siti Naimatul J 33 36 42 53
36 | Siti Nur Cholistin 33 36 41 49
37 | Sri Uttari 34 34 43 52
38 | Tri Septi Ratnasari 42 42 55 58
39 | Tri yuni Sulistya Ningsih 36 38 47 56
40 | Umni Nadhifatus Sholihah 42 46 52 59
41 | Mamfi Kabakoran 34 38 49 34
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Table 4.23
Meeting Score Number of Students FSI Level

I 16-25 5 0"
33-42 16 1"
43-52 5 2

1 16-25 2 0"
26-32 3 1
33-42 11 17
43-52 20 2
53-62 3 27

i 26-32 5 1
33-42 2 17
43-52 17 2
53-62 10 2°
63-72 6 3

v 33-42 5 1"
43-52 3 2
53-62 13 2
63-72 19
73-82 2 3%

From the result above can be known that the students’ score can improve

in every meeting. For the first meeting FSI of the students’ begin from0™-2.

The second meeting, FSI level of the students begins from 0°-2". The third

meeting FSI level of the students begins from 1-3. The fourth meeting, FSI

level of the students begins from 1°-3*. The standard score is 2+, and the

standard maximum score is 3+.

All of the students can improve their speaking competence. It can be

seen from their score in every meeting. Although there were some students

who can improve their speaking score but it was not significance.




C. DISCUSSION
1. The Teaching and Learning Process

Based on the result of teaching and learning process, the discussion
technique was not easy technique in teaching speaking. There were several
problem was found from the first meeting: the students’ vocabularies is less,
therefore in the second, third, and fourth meeting the teacher gives several
vocabularies that related to the topic. It means that the students were able to
enrich and develop their vocabularies and express their ideas freely. So in the
last meeting the students’ vocabularies were improved. And then the situation
in the classroom was crowded and the students still used their mother tongue.
Therefore, for the next meeting the teacher gave punishment to the students
who always made noisy in the classroom, and the teacher motivated the
students to use English language not use their mother-tongue in discuséion
activity.

Based on the Characteristics of Effective Discussion are: Focus on an
interpretable text, issue, idea, etc. The facilitator and participants have
prepared thoroughly. Most of the talk comes from the participants, not the
facilitator. There is enough time spent on a particular idea to explore it
thoroughly before going to another point. Participants feel comfortable, but
there is still meaningful argument. Many people talk. Participants and

facilitator ask authentic questions and refer to previous points made in the

discussion.
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The process of discussion activities

First meeting

The teacher gives a topic to the students, then asks them to discuss in a
group. When the discussion is finished, the students can report the results of
their discussion. While they were discuss in a group the teacher records their
voice and the writer takes a note on the students’ activities. In this meeting the
students’ activities were not run smoothly because of the limited time. So the
activities not run maximally, the students only have little time to preéent the
results of their discussion activity.

Second meeting

For the first step in this meeting, the teacher distributes several
vocabularies that related with the topic. And the topics still same with the first
meeting, but the procedure is different. The students asked to discuss the fopic
and present the results of their discussion, and then shared and ask any
questions.

Third meeting

The teacher gives a topic the students. The students asked to discuss
with their friends in a group then shared with other groups that have same
topic. To know their friends’ opinion, the spokesman of each group comes to

the other groups to share their results of discussion and ask about other

group’s opinion.
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Fourth meeting

The teacher gives a topic the students. The students asked to discuss
with their friends in a group then shared with other groups that have same
topic. To know their friends’ opinion, the spokesman of each group comes to
the other groups to share their results of discussion and ask about other
group’s opinion. After that, the spokesman went back to their group to discuss
again. In discussion technique, every student can express their opinion,
seeking and giving information each others. And the point is the students’
thinking process.

. Questionnaire

The result of questionnaire in each number would be analyzed one by
one. For question number 1, can be known that 95, 1 % the students like
English and others were not. For question number 2, can be known that ' 90,
23 % the students like speaking class and others were not. Then question
number 3, can be known that 99, 99 % the stﬁdents need to know about the
rules of discussion. And for question number 4, can be known that 85, 36 %
the students like discussion technique in teaching speaking and others were
not. For question number 5, can be known that 65,84 % the students active in
discussion activity when discussion technique was implemented and others
were not.

For question number 6, can be known that 97, 55 % the students did not

use English when they discussion and others were use. For question number 7,
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can be known that 87,79 % the students pay attention to their friends when
their friend share their idea or opinion and others were not. And for question
number 8, can be known that 92, 67 % the students answered that discussion
technique were helped them, the students more enjoy in speaking. For
question number 9, can be known that 90, 23 % the students there were
progressions in speaking when discussion is applied and others were not. And
for question number 10, can be known that 87, 79 % the students answered
that discussion technique can make students more motivated in speaking and
others were not.

For question number 11, can be known that 63, 4 % the students often
find difficulties in discussion technique and others were not. For question
number 12, can be known that 70, 72 % the students rarely ask the teacher
when they find difficulties in discussion technique and others were not.l For
question number 13, can be known that 75, 6 % the students .answered that the
teacher often answers their questions and others were not. For question
number 14, can be known that 53, 64 % the students ever make mistakes
during discussion technique is applied and others were not.

For question number 15, can be known that 92, 67 % the students
answered that the teacher often corrects the students’ mistakes and others
were not. For question number 16, can be known that 87,8 % the students
answered that the teacher often motivate the students to active during

discussion technique and others were not. For question number 17, can be
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known that 75, 6 % the teacher dominates the class during discussion
technique and others were not. For question number 18, can be known that 90,
24 % the students answered that the topic interested and others were not. For
question number 19, can be known that 95, 11 % the students answered that
the topic help the students to be active in discussion during the discussion
technique is applied and others were not. For the last question, can be known
that 97, 55 % the students answered that discussion technique needs to be

applied in their school.

. The process of assessments

Every teaching and learning process nceds evaluation. Evaluation is
used to check and test the students’ learned results and ability. The evaluation
that did by the writer and the teacher to the students of XI-4 of science
department is oral interview by recording process to the students speaking
ability. Recording is the process to record voice that produced orally using
recording media. The recording that did by the writer is using recording media
in the mobile phone and using tape recorder.

Fi .

The teacher asked the students to discuss their topic in a group then
presents their discussion’s results in pairs. To assess the sfudents speaking
skill the teacher recorded their voice, and gave them several questions to

check the students understanding. Not only recorded but also took a note on
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the students’ activity. And the result is the students have difficulties in
expressing their ideas because of their vocabularies were less. Therefore, for
the next meetings that the writer gave several vocabularies that related with

the topics to the students.

Second meeting

The teacher asked the students to discuss their topic in a group then
present their discussion’s results and shared with other groups by doing
answer-questions, and the teacher gave several questions to check their
understanding about their topics. The teacher recorded the students’ voice one

by one. And the result is the students have improved their vocabularies.

Third and fourth meeting

The teacher did oral interview to the students, and to assess the students’
speaking skill the teacher asked them to presents their discussion results. And
to assess the students individually the teacher asked them to come to the
writer to do the oral interview to check their understanding, not only their

understanding but also their accent, grammar, vocabulary, and their fluency.

The Example of Scoring Students
»  Ahmad .Khafidzyi.
e Accent: 3 (score: 2), it means that the frequent gross errors and a very

heavy accent make understanding difficult, require frequent repetition.
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For example: he said, “something dangerous and forbid-forbid-
em...... eem forbidden for our life.

* Grammar: 2(score: 12), it means that constant errors showing control
of very few major patterns and frequently preventing communication.
For example: Wrong : I understanding the lesson now

Right : I understand the lesson now

* Vocabulary: 2 (score: 8), it means that the vocabulary is limited to
basic personal and survival areas (time, food, transportations, family).
For example: he did not know the meaning of vehicle, crowded, ride.

e Fluency: 4 (score: 8), it means that the speech is occasionally hesitant,
with some unevenness caused by rephrasing and grouping for words.
For example: I agree with your opinion but I think, maybe eem....yes
it is right. |

o Comprehension: 3 (score: 12), it means that und‘erstands careful,
somewhat simplified speech when engaged in a dialogue, but many
require considerable repetition and rephrasing. For example:

A: Do you like watching TV?

B: Yes, I like

A: What do you think of film in TV?

B: What....? I don’t know. eemm....repeat again....... please!
The total score is: 2+12+8+8+12=42 (1+ level). It means that he was

able to ask and answer the questions on topic which were familiar to him and he

can understand and participate in a simple conversation. In the first meeting he
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is still low but in the next meeting, he was improved the speaking. The teacher
always changes the method in assessing students speaking skill and thinks the
way of teaching learning process, how to make the students improve in every
meeting.

4. The students’ score

The writer was analyzed that the students can improve their score in
every criterion. In the second meeting there were 7 students who can improve
their score in accent. No body who can improve their score in grammar. There
were 11 students who can improve their score in vocabulary. There were 26
students who can improve who can improve their score in fluency and there
were 9 students who can improve their score in comprehension.

For the third meeting, there were 21 students can improve their score in
accent. There were 12 students who can improve their score in gmrﬁmar.
There were 15 students who can improve their score in vocabulary. There
were 28 students who can improve their score in fluency. There were 25
students who can improve their score in comprehension.

For the last meeting, there were 18 students who can improve their score
in accent. There were 17 students who can improve their score in grammar.
There were 35 students who can improve their score in vocabulary. There
were 18 students who can improve their score in fluency. There were 31

students who can improve their score in comprehension.
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From the explanation above, we can conclude that the students can
improve their score in different criteria. It means that this study was success to
improve their speaking competence which can be seen from their score in
speaking class. Although in the first meeting their score was not quite good

but the students can improve their score in every meeting,



CHAPTER Y

CONCLUSION AND SUGGESTION

A. CONCLUSION

After doing this research, the writer was found the results of the study that
was described in chapter IV. So, from the data obtained in the last chapter, we
can conclude that:

1. The teaching and learning process when using discussion technique can be
done based on the planning which was planned. Although there are some
difficulties, but both of the teacher and the writer can solve it together. Both
of the teacher and the writer can do their job maximally. The problem which
was found since the teaching and learning process was in order to make the
students to speak in the classroom by using English not mother-tongue use.
But for about the material and the technique can be received by the students.

2. The students’ responses when the discussion technique applied were good. It
can be seen from the result of questionnaire that was given to the students in
the last meeting. And the writer has analyzed it. Actually, more than 50% of
students, cxactly 85, 36% answer that they like discussion technique as a
method in teaching speaking. And 97, 55% the students hoped that the

discussion technique can be implemented in their school.
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3. For about the students’ speaking competence can improve when discussion
technique applied. The students’ speaking competence can improve in every
meeting. It means that the discussion technique can improve the students’

speaking competence.

B. SUGGESTION
From the data obtained in the last chapter, we can suggest that:

o The students must be motivated to speak English when they learn English.
Because when the writer implemented the discussion technique in their
classroom, almost a half of students used their mother tongue to interact with
their friends and to express their opinion.

o The teacher must control the class, because the situation in the classroom was
crowded, it might caused there were many students in one class or frorﬁ the
school can minimize total the students in one class. Might be 30 or 35
students in one class, because 41 students in one class were too much. So it
was natural when the classroom was crowded.

e The teacher must control the time when she taught in the classroom. Most of
the teacher can not control the time when they taught in the classroom. In
addition, the teacher must give punishment to the students when they start to
make noisy. It meant that to make the students not make noisy again and

make students to be more discipline.
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